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Executive Summary, 2014-2015 Annual Report 
 
 Academia César Chávez (ACC) is a public Pre-kindergarten (Pre-K) through sixth grade 
charter school founded in 2000 in Saint Paul, Minnesota. The school places a strong focus on 
reading and literacy. The school is a community-based dual language enrichment school, 
tailored to the individual needs of children, readily accessible to families, and equipped with the 
curricular and instructional tools necessary to ensure that students achieve high standards. ACC 
appeals to families of all ethnic backgrounds who desire a bilingual and multicultural learning 
environment for their children. The school adopts an educational program that supports the 
goal of students becoming bilingual and biliterate and establishes standards and expectations 
for all children in both languages. At the end of the 2014-2015 school year, ACC total 
enrollment including the Pre-K was 391 students with a total staff of 64. 
 ACC uses a variety of assessments to measure students’ academic progress and to guide 
instruction. The percent of ACC students meeting or exceeding state standards in reading on 
the Minnesota Comprehensive Assessments (MCA III) declined slightly, from 32% of students 
last year to 28.6% this year. In math, the decline continued, from 24% of ACC students meeting 
or exceeding state standards last year compared with 20.4% this year. Students also take the 
Northwest Evaluation Association Measures of Academic Progress (MAP) twice a year for 
Kindergarten and First Grade, then three times a year for second grade through sixth grade. In 
addition, fourth grade and fifth grade take the Science MAP in twice a year. Teachers use these 
scores to monitor student progress and to plan and adjust lessons. This year 54% of students 
met their individual target goals in reading on the MAP. In math, 63% of students met their 
target goals. In non-academic areas, ACC continues to implement Second Step, a nationally 
recognized program designed to prevent bullying, violence and child abuse. 
 Innovative practices implemented by the school during the 2014-2015 school year 
include the Q Comp Program participation and implementation of the summer program of the 
Children’s Defense Fund Freedom School. In order to help support student academic 
performance, ACC received funding from the McKnight Foundation for consultant services and 
technical assistance to ACC for the implementation of a coordinated approach to reading and 
literacy in Pre-K through third grade and for support of the PreK-Grade 1 dual immersion 
program. 
 The key value of “familia” is embodied in the community-based approach of Academia 
César Chávez. ACC offers wrap-around services that enhance the school’s academic program to 
promote family engagement and community collaboration. ACC has an active parent group, the 
Comité de Padres y Comunidad, that meets monthly and provides support for the school and 
children’s learning in a variety of activities, such as the schoolwide cultural events. For the very 
important parent–teacher conferences held twice yearly, 95% of parents participated in the fall 
and 88% participated in the spring. 
 ACC has an active Board of Directors who collaboratively provide oversight and 
governance to the school. The skills and experience that the individual members bring to the 
Board range from financial and organizational management, community development and 
leadership, academic, cultural and bilingual expertise, and marketing and public relations. 
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Resumen Ejecutivo del Informe Anual, 2014-2015 
 
 Academia César Chávez (ACC), una escuela pública primaria de tipo “charter,” fue 
fundada en el año 2000 en Saint Paul, Minnesota. La escuela se enfoca en la enseñanza de la 
lectoescritura. Es una escuela comunitaria que enseña dos idiomas, que responde a las 
necesidades individuales de los alumnos, que es accesible a las familias, y que cuenta con los 
recursos pedagógicos y curriculares necesarios para asegurar que todos los alumnos lleguen a 
cumplir las expectativas altas. ACC sirve a familias de todos los grupos étnicos que desean un 
ambiente escolar bilingüe y multicultural para sus hijos. La escuela ofrece un programa 
educativo que tiene como meta que todos los estudiantes sean bilingúes y capaces de leer y 
escribir en dos idiomas, y que establece estándares y expectativas para todos los estudiantes en 
los dos idiomas. Hoy en día la escuela sirve a 401 alumnos con un personal de 76.  
 ACC utiliza una variedad de exámenes para medir los logros académicos de los 
estudiantes. El porcentaje de estudiantes de ACC quienes lograron o sobrepasaron las metas 
establecidas por el estado de Minnesota en el área de la lectura se bajó un poco, del 32% de 
estudiantes el año pasado al 28.6% este año, según la prueba estatal Minnesota 
Comprehensive Assessment (MCA III). En matemáticas, continua la baja 24% de los estudiantes 
de ACC quienes lograron o sobrepasaron las metas estatales en la MCA III el año pasado, en 
comparación con el 20.4% este año. Los estudiantes toman las pruebas de Northwest 
Evaluation Association Measures of Academic Progress (MAP) dos a tres veces al año. Los 
maestros usan los resultados para monitorear el progreso de los estudiantes y para planificar la 
instrucción. Este año el 54% de los alumnos lograron sus metas individuales en lectura. Y en 
matemáticas, el 63% lograron sus metas individuales. Los maestros también usan las pruebas 
de lectura STEP para identificar las destrezas específicas necesarias para enfocar la enseñanza. 
En las áreas no académicas, ACC sigue con la implementación de Second Step, un programa de 
prevención de la violencia y del maltrato de los niños. 
 Este año las prácticas innovadoras implementadas incluyen el programa de Q Comp y el 
programa de verano de la Escuela de la Libertad (Freedom School). Para apoyar el desempeño 
académico de los estudiantes, ACC recibió fondos de la Fundación McKnight para servicios de 
consulta y asesoría en el programa de la lectura y para la implementación de un programa de 
doble inmersión que comenzó en el otoño del año 2013. 
 Uno de los valores claves de la escuela es el de “familia,” que se ve reflejado en el 
enfoque comunitario de ACC. La escuela ofrece servicios adicionales que apoyan al programa 
académico y promueven la participación familiar y comunitaria. ACC tiene un Comité de Padres 
y Comunidad muy activo. Este grupo se reune cada mes y provee apoyo para las distintas 
actividades escolares, sobre todo las de enfoque cultural. Las conferencias entre padres y 
maestros se llevan al cabo dos veces al año y son muy importantes. Participaron 95% de los 
padres de familia en las conferencias en el otoño y 88% en la primavera. 
 ACC tiene una Mesa Directiva muy activa que provee liderazgo y monitoreo para la 
escuela. Los miembros de la Mesa Directiva tienen experiencia en una variedad de áreas: 
financiamiento, gestión, desarrollo comunal, educación bilingüe y multicultural, y relaciones 
públicas. 
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I. INTRODUCTION 
 The 2014-2015 school year marks the 14th year of operation for Academia César Chávez 
(ACC). ACC is a public pre-kindergarten through grade six charter school located in Saint Paul, 
Minnesota. The school was founded in 2000 in response to requests from parents, community 
members, and community organizations for a school that was responsive to the needs of 
children who had been historically underserved in local public schools. ACC’s strategic mission is 
to provide a quality education that prepares critically thinking, socially competent, values 
driven, and culturally aware learners by utilizing Latino cultural values in an environment of 
“familia” and community. The school is a community-based dual language enrichment charter 
school that places a strong focus on reading and literacy and establishes high expectations for 
all students’ academic and social growth. It is tailored to the individual needs of children, 
readily accessible to families, culturally relevant, and equipped with the curricular and 
instructional tools necessary to ensure that students achieve high standards. Academia César 
Chávez states as its vision “to create an educational center that strengthens community by 
offering pre-school through adult education combining academic excellence and a holistic 
approach to family well-being.” The dual immersion program, initiated in 2013 in Pre-K and 
Kindergarten, included students in Pre-K through Grade 1 this year 
 The school serves a significant English Language Learner and disadvantaged Latino 
student population and uses highly effective instructional strategies. ACC appeals to families of 
all ethnic backgrounds who desire a bilingual and multicultural learning environment for their 
children. At the end of the 2014-15 school year, ACC served a total of 391 students with a total 
staff of 64. The Annual Report serves to communicate to the public--including the 
commissioner, authorizer, school employees, and parents and legal guardians of students 
enrolled in the charter school—the progress made during the 2014-2015 school year towards 
meeting established goals for academic performance, student attendance, and parent 
involvement. The Annual Report is also posted on the Academia César Chávez website. 
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Academia César Chávez Mission: 
The mission statement for Academia César Chávez states that the charter school is “dedicated 
to providing a quality dual-language education that prepares critically thinking, socially 
competent, values driven, and culturally aware bilingual and bi-literate learners by advocating 
Latino cultural values in an environment of familia and community”. 
 Academia César Chávez uses the core qualities from the National Council of La Raza 
(NCLR) as a foundation for achieving its mission. ACC is an affiliate of NCLR and part of its 
charter school network. At ACC, the entire school community, including students, teachers, 
parents, and families, embrace the NCLR core qualities. These core qualities include: 

o High expectations and high supports, 
o Collaborative leadership, 
o Partnerships with Institutions of Higher Education, 
o Cultural competence, 
o Bilingualism and biliteracy, 
o Sustained meaningful relationships, 
o Family engagement and community collaboration, and 
o Continuous performance-based assessment. 

 The extent to which ACC is meeting its mission and vision is clearly evident in multiple 
ways, including the school’s Spanish language enrichment program, its dual language 
immersion program in Pre-K through Grade 1, its cultural program and activities, the 
opportunities for family involvement and leadership, the strategic partnerships with community 
organization, as well as on-going processes in place for setting goals and assessing student 
progress towards those goals. In 2007, NCLR identified Academia César Chávez as a Best 
Practice School in the area of family involvement, and the academic and support programs 
developed at Academia César Chávez reflect the school’s mission and core qualities. The school 
community believes in the positive effects of bilingualism and biliteracy and provides 
opportunities for students to become bilingual and biliterate. Standards and expectations are 
established in both English and Spanish. ACC promotes the use of home and heritage language 
among its members and uses best practices in language acquisition to support academic 
development in both languages. 
 Providing an environment in which culture is an important aspect of the educational 
experience is critical to meeting ACC’s mission, vision, and purpose. Teaching with cultural 
relevance and using the students’ cultures for instruction are expectations for all instructional 
staff, who draw on students’ cultural experiences in English and Spanish instruction to enhance 
cultural understandings, promote awareness and sensitivity to other cultures, and to foster the 
development of a strong and positive identity among all students. The school’s cultural 
assemblies and events play a crucial role in supporting the cultural integrity of the school and 
provide a basis for classroom extension activities such as poetry, narrative writing and art. 
 Additional support for the cultural component of ACC’s program is provided through 
links with outside organizations. This year, for example, ACC’s partner Teatro del Pueblo 
performed the puppet play “The Adventures of Juan” at ACC. The César Chávez Day celebration 
at ACC included performances by the ACC Mariachi, made up of 6th grade students under the 
direction of community expert Maria Cristela Frias Koski. 
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 ACC offers wrap-around services that enhance the school’s academic program and 
promote family engagement and community collaboration. The key value of “familia” is 
embodied in the community-based approach of Academia César Chávez. Teachers and 
instructional partners begin the school year with visits to the homes of their students. This year 
there was an impressive 100% participation in home visits. Staff also take a community tour to 
help familiarize staff with the communities where the majority of ACC students live.  
 Parents and family members are actively recruited to participate in school activities. The 
school highly values family engagement and community collaboration and creates structures 
and resources to promote them. Parents and families are actively engaged in their children’s 
learning, their own learning and the development of the school. Parent involvement includes 
participation in parent workshops, leadership opportunities through the Comité de Padres y 
Communidad/Committee of Parents and Community (CPC), service on the ACC Board of 
Directors, and in parent-led events held throughout the year. 
 
II. SCHOOL GOVERNANCE 
 ACC’s 2014-2015 Board of Directors is comprised of 11 members, with representation 
from the community (7), ACC teachers (2), and ACC parents (2) who provide oversight and 
governance to the school. The individual members bring a variety of skills and experience 
ranging from financial and organizational management, fund-raising, community development 
and leadership, academic, cultural and bilingual expertise, and marketing and public relations.  
ACC’s Executive Director is an ex-officio member of the Board and works closely with the Board 
to assure that all necessary information on governance and policies are brought before them 
for review and approval, as required. 
 The full Board meets on a regular basis 10 times throughout the year and also has a 
Board retreat in the spring. The Board agendas include a variety of action items including 
review and approval of vendor contracts, budget and revisions, school curriculums, audited 
financial statements, strategic plans, and other decisions that affect the operations, legal and 
fiduciary responsibilities. Board meeting schedules are posted on the Board bulletin board at 
ACC and on the school’s website. All Board-approved agendas and minutes are also posted on 
the website. The Board of Directors and the Authorizer also receive detailed written quarterly 
reports from the Executive Director to update them on academic, governance, financial, 
student support services and family and community activities. Action items that were approved 
by the Board in 2014-2015 included the December 2014 Financials, the Revised 2015 Budget, 
one-year rental extension for portable classrooms, the addition of Pre-K to school evaluation 
procedures, a revised Background Check Policy, the IRS Form 990 FY 2014, and the school 
borrowing resolution for bond financing. 
 All ACC Board members for 2014-15 have completed (or in the case of new board 
members, are in the process of completing) the required trainings in financial management, 
employee law, and board governance, per charter law requirements. Board members are also 
tracking any ongoing training they are participating in that are relative to their positions as 
Board members. 
 Each Board member also participates in one or more committees that meet both 
regularly and ad hoc throughout the year. Much of the work of the Board is carried out through 
these committees that focus on particular functions and needs, including the Executive 
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Committee, the Finance Committee, the Academic Program Committee, the Facilities 
Committee, and the Resource Development Committee as well as other ad hoc committees. A 
major activity of the Board this year consisted of finalizing the purchase of the Blessed 
Sacrament property in order to enhance ACC’s current school plant and permit expansion to 
middle school. 
 The Board Chair and the Executive Support Associate meet with new Board members 
and review the Board Orientation Manual and answer any questions they may have. The Board 
members keep the manual for reference and the information contained in the manual is: 

 Mission, Vision and Purpose 

 Board of Director’s Responsibilities 

 Board Roster 

 Board Terms 

 Board Committees 

 Board Calendar 

 Board Attendance Policy 

 Conflict of Interest Policy 

 Planning Objectives 

 Strategic Business Plan 

 ACC Organizational Charts 

 Academic Area Information 

 After School Program 

 Student Demographics 

 Family and Community Engagement 

 Approved Budget 

 MN Statutes 124d.10 

 ACC Bylaws 

 ACC Articles of Incorporation 

 Board Liability 

 Annual Audit 
 Another important activity of the Board during the 2014-2015 year was to prepare for 
leadership transition, as the founding Executive Director Ramona A. de Rosales planned for 
retirement after 14 years of service. The Board formed a search committee consisting of the 
Board Chair, Board Treasurer, parents, teachers, ACC administration, and community members 
to identify and interview candidates for the ACC Executive Director position. The Board 
engaged the professional services of Cincinnatus, a Minneapolis based company, to support the 
search. 
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2014-2015 Election Date:  April 17, 2015 
2015-2016 Anticipated Election Date:  April 17, 2016 

 
Table 1:  ACC Board of Directors Information 

 
Notes: 
Attendance rates for Board members include excuses absences. 

 

 
III. OPERATIONAL PERFORMANCE 
 The Executive Director has the complete responsibility for overall operations and 
oversight of all programs at Academia César Chávez (ACC). This responsibility includes assuring 
that the academic area offers a program that meets all state and federal requirements and is 
productive, efficient, innovative, and demonstrates academic student growth and that the 
families of ACC students are engaged in their children’s learning and they are strongly 
encouraged to be active partners in the school community. The Executive Director’s primary 
responsibilities are: 

 Human Resources 

 Personnel Management 

 Financial Management and Implementation of Approved Budget 

 Legal Compliance Management 

Name Board 
Position 

Group Date 
Seated 

E-Mail Address Attendance 
Rate 

Dr. Charles 
Keffer 

Chair Community 5/26/13 charlie@keffermail.com 100% 

Mark 
Ahrens 

Treasurer Community 5/27/15 mark.ahrens@normandale.edu 100% 

Armando 
Camacho 

Secretary Community 5/26/13 acamacho@opportunitypartners.org 100%  

Linette 
Manier 

Member Community 5/27/15 linette.manier@normandale.edu 100% 

Jennifer 
Villella 

Member Teacher 
(#409651) 

4/11/14 jvillella@cesarchavezschool.com 100% 

Rita Garcia Member Community 4/11/14 rgarcia@businesspartnerplus.com 100% 

Nate 
Johnson 

Member Community 4/11/14 natejohnson1979@gmail.com 100% 

Juan 
Vasquez 

Member Community 5/27/15 juan.a.vazquezmn@gmail.com 100% 

Felipe 
Illescas 

Member Parent 5/27/15 Felipe.illescas@gmail.com 30% 

Elizabeth 
Rodriguez 

Member Teacher  
(#395581) 

4/11/14 brodriguez@cesarchavezschool.com 100% 

Antonio 
Orrostieta 

Member Parent 5/27/15 tonyorrostieta@yahoo.com 70% 

mailto:charlie@keffermail.com
mailto:mark.ahrens@normandale.edu
mailto:jvillella@cesarchavezschool.com
mailto:aguilarj@augsburg.edu
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 Communications (internal and external) 

 Board Relations/Committee Work 

 Authorizer Relations / Compliance 

 Community/Public Relations 

 Advocacy/Policy Work 

 Facilities 

 Fundraising 

 Business Operations 

 Rules/Regulations/Compliance 

 Oversight of the Academic Program 

 Oversight of Family and Community Area 

 Strategic Planning/Implementation 

 Secure Key Political, Foundation and Corporate Support 
 Key responsibilities of the Executive Director during the 2014-2015 year included 
mentoring the new principal, setting a focus for the academic program, planning for transition 
to a new Executive Director in 2015-2016, and obtaining over $12,000,000 in bonds for the 
facilities acquisition and expansion project. In August 2014, ACC held the first Board meeting of 
its own non-profit Affiliated Building Company and, in October, the Affiliated Building Company 
signed a purchase agreement with Blessed Sacrament Church to acquire its property and 
buildings. The Executive Director was actively involved with the future facility planning, writing 
and editing reports and presentations with investors. The facilities project will include the 
construction of a gymnasium, auditorium, and cafeteria, and the remodeling of the music room, 
media center, an additional computer lab and additional classrooms to accommodate ACC’s 
growing needs. The Executive Director worked with major funders to obtain support for a 
variety of grant-funded activities such as the Cargill Foundation, the McKnight Foundation, and 
the Children’s Defense Fund. 
 The Leadership Team consisting of the Executive Director, Principal, the Family and 
Community Director, and the Executive Support Associate, meet for planning and oversight, to 
ensure accountability of programs, to review policies and processes, and to make changes or 
revisions to programs. The Executive Director facilitated an Academic Instructional Retreat in 
the fall with the goal of establishing and implementing strategic recommendations for 
enhancing student achievement. She also continually met with lead academic staff to ensure 
follow through and clear communication. Ramona is also actively involved in legislation on 
Latino issues and English Language Learner issues. This year Ramona was honored by the 
Minnesota Association for Charter Schools (MACS) for her 14 years of service and leadership at 
ACC as well as the CPC during the school’s Annual Meeting with the parent’s appreciation and 
gratitude for her leadership and work as the school’s founder and leader. 
 At the Annual Meeting in April, Ramona announced to ACC staff, parents, and 
community that she will be retiring as Executive Director effective September 1. She stated, 
“Opening Academia César Chávez in 2001 was the fulfillment of a lifelong dream for me. My 
vision for the school is now a realization that continues to grow. I have spent the past 45 plus 
years advocating for the betterment of the Latino community. It has been an honor and a 



11 

privilege for me to serve the Latino community and also Academia César Chávez as its Founder 
and Executive Director.” 
 

 
Executive Director with Eugene Picollo at the MACS Recognition 

 
 Executive Director Professional Development Plan:  Ramona A. de Rosales was 
appointed Executive Director of Academia César Chávez in June of 2001. She received her 
Bachelor of Arts Degree from the University of Minnesota and received her Master’s Degree in 
Educational Leadership and Administration from the University of St. Thomas. She was the 
former Director of the Hispanic Pre-College Project at the University of St. Thomas since 1988, 
and is founder of Academia César Chávez School. Ramona has also participated in several 
prestigious committees in education including the St. Paul School District Commission on 
Student Achievement Capital Schools Partnership (1996-1998), the White House Initiative on 
Educational Excellence for Hispanic Americans (1999), and as an Executive Board Member of 
the Minnesota Association of Charter Schools. (2001-2004). Ramona has received numerous 
awards, including the College of Liberal Arts Alumni of Notable Achievement (ANA), University 
of MN (2005), 125 Interesting and Influential People of St. Thomas (2009), Governor Tim 
Pawlenty Certificate of Commendation (2010), University of MN Chicano Studies Viva La Raza 
Award (2011), La Prensa de Minnesota for Outstanding Community Educator of the Year (2001) 
and recipient of the 2012 Stéén Award. The Stéén Award is given to honor people who have 
achieved strong results in improving the quality, availability and student achievement at the 
elementary level of immigrant boys and girls regardless of economic status or immigration 
status. 
 The Executive Director does not hold an administrator’s license, however she has 
followed the state policy for charter school directors, which requires the development and 
implementation of a professional development plan to support her work in school leadership. 
 To this end, Ramona designed professional development for 2014-2015 based on 
participation in the Minnesota Association of Charter Schools (MACS) annual conference, 
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National Council of La Raza (NCLR) conferences and other opportunities provided through 
McKnight/UEI, MDE and MACS, in order to increase her proficiency and skills in order to attain 
the following key professional development goals: 

1. Promote the success of all students by promoting effective learning strategies that 
improve academic achievement, promote social and community awareness, and 
encourage family involvement, all aligned with the school’s mission and vision. 

2. Promote strong school leadership and strengthen and clarify roles and responsibilities 
among leadership to develop a transition plan. 

 In accordance with her identified plan, during the 2014-2015 school year Ramona has 
focused her professional development on the following areas: succession planning, facilities 
construction project, dual immersion and English language learners. Below are the professional 
development trainings Ramona participated in: 

 Instruction for English Language Learners: Program Design and Instructional 
Characteristics Trainings by Dr. Leslie Reese and Ron Reese 

 National Council of La Raza Fall Regional Meeting (including sessions on Financing 
Facility and Construction Projects, NCLR Civic Engagement and Latino Young Men 
Initiative, Immigration Today: Executive Action and Immigrant Integration, Affordable 
Care Act Update: Why It’s Important for You, Best Practices for Latinos in Education, A 
Collaboration Model to Impact Public Policy, Funder’s Panel, and Succession and 
Transition Planning) 

 McKnight Leadership Conferences 

 National Council of La Raza Annual Conference (including sessions on Succession 
Planning/Oscar Mireles, and Raza Development Fund training on Facility Financing) 

 
 Table 2 below provides complete information on school management and support staff 
assignments and length of service at ACC. 
 
Table 2:  2014-15 School Management and Support Staff Information 

Name File 
Folder 
Number 

Assignment Years 
Employed 
by the 
School 

Left 
During 
14/15 

Not 
Returning 
15/16 

Ramona A. de 
Rosales 

 Executive Director 15   

Martha Dominguez  Family and Community 
Director 

15   

Rodolfo Avina 443857 Prevention Specialist  10.5   

Joel Ballin  Monitor 3   

Raul Ballin  Custodian 8.5   

Lucinda Costilla  Administrative Assistant 8   

Daniel Cruz  Custodial Assistant 5.5   

Sebastian Delgado 
Nieto 

 Special Education Para 2   
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Suzanne Elliot  Assistant to the Principal 1   

Charlene Enriquez  Custodial Assistant 2   

Laura Estrada  Educational Partner 8   

Nancy Gallagher  Receptionist 8.5   

Baltazar Garibay  Lead Custodian 12   

Mary Garibay  Food Service 
Coordinator/ 
MARSS Coordinator 

11.5   

Maria Gomez  Monitor 8.5   

Stephanie 
Henderson 

 Assistant to the principal 1.5   

Patricia Jaques  Administrative Assistant 0.5   

Leslie Jimenez  Educational Partner 1   

Autumn Koch 371670 Title Grants Coordinator 14   

Tessa Lara  Monitor 3   

Acela Lopez  Monitor 6   

Ida Maes  Monitor 8.5   

Juana Mandujuano  Educational partner 0.5   

Rebeca Martinez  Educational partner 0.5   

Carlota Mendoza  Intervention Specialist 1   

Kim Miles  Nurse 3.5   

Katie Molina-Groh 
De Avina 

 Executive Support 
Associate 

10   

Hernan Moncada 428716 Principal 2   

Magali Munoz  Monitor 2   

Jodie Orange  Technology Support 3   

Jose Pecina  Special Education Para 1   

Jacqueline Perez  After School Bus 
Monitor 

1   

Shane Prijatel-
Spare 

 Educational Partner 0.5   

Megan Regan  Educational Partner 0.5   

Paloma Rodriguez  Educational Partner 1   

Sarai Roman 
Mendoza 

 Educational Partner 2   

Jose Romero   Custodial Assistant 4   

Shantanna Smith   Special Education Para 1   

Tyler Vandal  Special Education Para 0.5   

Jenny Vargas  Monitor 2   
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IV. TEACHING FACULTY INFORMATION 
 
Table 3:  2014-15 Teaching Faculty Information 

Name File Folder 
Number 

Assignment/ Subject Left 
During 14-
15 

Not 
Returning 
15-16 

Emilie Audorff 472362 1st Grade   

Jodie Boucher 479446 3rd Grade   

Julia Brandes 462758 6th Grade   

Britanny Clausell  450901 Spanish Teacher   

Jamie Dalluge 482439 5th Grade   

Christina Dominguez 429191 Special Education   

Stacey Eastep 476802 Special Education   

Heidi Fluto  433705 Kindergarten   

Abraham Garcia  478701 Physical Education    

Shannon Gilles 442031 5th Grade    

Gina Goehring  463048 4th Grade   

Kathryn Gustafson  466114 1st Grade   

Nicole Gustafson 483271 Substitute    

Michelle Jensen 381121 4th Grade   

Britanny Johannsen 472672 Kindergarten   

Julie Landswerk 341506 ELL    

Aimee Ludowese  440364 Testing Coordinator   

Jessica Martin  478512 Music Teacher   

Oscar Mata MDE  Spanish Teacher   

Marita Moran-Wildenauer 429455 Instructional Coach   

Cinthia Pabon  483094 Kindergarten   

Rosario Preciado 482960 3rd Grade   

Megan Ramos 481494 Spanish Teacher   

Jessica Randall 436729 Kindergarten   

Maria Rangel 482066 1st Grade   

Erin Rivas 430787 2nd Grade    

Elizabeth Robertson 475077 ELL    

Elizabeth Rodriguez 395581  3rd grade   

Vanessa San Jose 471109 Special Education   

Alison Svendsen  441778 6th Grade   

Jennifer Villella 409651 Pre-K Teacher   

Lydia Warren-Paul 429659 School Counselor   

 
 During the 2012-2013 school year, ACC had experienced a large teacher turnover. 
However, this past year there was much greater teacher stability, with 69% of the teachers who 
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began the 2014-2015 school year returning for the 2015-2016 school year. Parents express 
satisfaction with the dedication and high expectations of ACC teachers. In the parent focus 
group interviews, parents mentioned the support that they received from teachers for helping 
their children at home and the level of attention that teachers give to each student. One parent 
attributed her son’s progress to the extra help that he had received from his teacher: “Gracias a 
ella que le dio el apoyo que él necesitaba.” Non-teaching staff were more stable, with 78% of 
those who began the year in 2014 continuing in the 2015-2016 year. 
 
 Professional Development:  ACC addresses purpose (5) of Minnesota charter law 
124D.10 requiring the creation of new professional development for teachers through training 
sessions prior to the start of school as well as ongoing PD sessions during the school year. ACC 
teachers participated in 10 days of professional development prior to the start of school in fall 
2014. Professional development offered during 2014-2015 included: 

 Responsive Classroom for new teachers 

 WIDA standards (for English language development) 

 Strategies for working with English language learners 

 Benchmark Literacy Curriculum overview 

 Minnesota reading standards instruction 

 STEP Literacy Assessment (on how to interpret and analyze STEP assessment data) 

 McKnight Foundation Literacy and Leadership (training for instructional coaches) 

 McKnight 5 Essential Survey Overview  

 Home Visit Training and Overview 
 In addition to the formal workshops and training sessions, ACC teachers receive 
coaching through a peer observer process supported with a Q Comp grant. Peer observers are 
selected teachers who observe classroom instruction using a rubric that measures instruction in 
six areas (engagement, lesson planning and classroom management, delivery of instruction, 
monitoring, assessment and follow up). They also plan and lead weekly Professional Learning 
Committee (PLC) meetings. The PLCs meet weekly to share instructional practices, create 
common formative assessments, and review data to incorporate into lesson plans. Spanish 
teachers and EPs also participated in in services from consultants with Santillana on 
implementation of the Spanish reading series, and with consultant Ron Reese on formative 
writing assessments, lesson design, and coordination of the Spanish Language Arts program. 
 ACC’s principal, Hernan Moncada, completed his second year at ACC and participated in 
a variety of PD opportunities related to his role as the instructional leader of a dual language 
school. He attended the National Council of La Raza’s annual conference focusing on leadership 
issues and community integration. He attended the Seventh Annual Charter School Law 
Conference sponsored by the University of St Thomas in July, with sessions focused on SPED 
law, personnel management, bullying and its impact, and data practices. He participated in the 
Professional Principal Learning Community with other charter and St. Paul public school 
principals and is a member of the Minnesota Elementary School’s Principal Association. In 
addition, Mr. Moncada met bi-monthly with Dr. Bill Sommers, a retired principal and an expert 
in cognitive coaching, adaptive schools, conflict management, and classroom management 
strategies. These sessions, sponsored by Turnaround St. Paul, with technical support from the 
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University of Minnesota, were designed to strengthen and increase leadership skills. He also 
attended monthly meetings of the McKnight Foundation Education Leadership Cohort. He was 
regularly supported by Coach Lynda Luevano, a former principal with expertise in starting and 
maintaining dual immersion programs. Mr. Moncada received guidance from Executive Director 
Ramona A. de Rosales and worked with HR consultant Mike Miller worked on human resources 
issues throughout the year.  
 Teacher Evaluation Process:  The principal conducts formal observations of all staff 
midyear following an observation cycle and protocol developed as part of the Q-Comp program. 
Teachers participate in a 30 minute pre-observation meeting to discuss data driven lesson plans 
that will be used for each observation. Observations last 60 minutes. During the 2014-2015 
school year Mr. Moncada observed math lessons in each grade. Post-observations are the final 
step in this process. The principal and teacher take 30 minutes to review strengths and 
challenges observed and then plan together instructional adjustments. 
 In addition to the formal observations, teachers are observed by peer observers 
following the same procedure twice per year to fine-tune instruction The Executive Director 
also does occasional, informal walk-throughs to observe classroom instruction and meets 
regularly with the principal and lead academic staff to provide direction, feedback and 
oversight. The principal also does brief, informal classroom visits as well as monthly individual 
meetings focused on specific instructional strategies. 
 
V. SCHOOL ADMISSIONS AND ENROLLMENT 
 Academia César Chávez serves a student population that is predominantly Latino and 
low income. Many students are children of immigrants and are not yet proficient in English. 
Others are from third or fourth generation immigrant families who are native speakers of 
English and for whom Latino culture is central to their lives. ACC continues to attract students 
of other ethnic backgrounds whose families value the linguistic and cultural focus of the school. 
Of ACC students enrolled in October, 2014:  

o 88% are Latinos, 
o 96% are eligible for free or reduced lunch, 
o 69% are English learners, and  
o 11% participate in an individualized education program for special education. 

 
Table 4:  Student Demographics (October 1 enrollment) 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 

Total Enrollment 337 342 376 387 353 

Male 162 176 188 182 186 

Female 175 166 188 205 167 

Special Education 41 42 44 42 37 

Latino 314 315 336 349 312 

African American 11 10 14 13 18 

Asian/Pacific Islander 0 3 10 6 4 

White 5 7 4 10 7 

American Indian 7 7 7 9 12 
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Free/Reduced Lunch 328 334 372 377 337 

English Learner 238 275 294 287 249 

 
Table 5:  Student Mobility for 2014-2015 

Grade Enrolled 10/1 Enrolled After 10/1 Transferred 10/1 Enrolled End of Year 

K 64 6 3 67 

1 51 9 5 55 

2 61 7 3 65 

3 40 9 2 47 

4 51 5 3 53 

5 45 3 2 46 

6 41 2 4 39 

Total 353 41 22 372 

 
 Data in Table 5 indicate that 94% of ACC students remain in school all year long, and 
students who leave during the school year are replaced by other newly arriving students.  
Although ACC began with under enrollment, in comparison with past years, new enrollment 
rates of double those of transfer rates during the year enabled the school to recoup most of the 
losses. 
 

V-A.  Student Attrition 
 Table 6 below identifies the number of students enrolled at the school during 
the past five years, was well as the estimated 2015-2016 enrollment. ACC experienced a 
slight overall decline in enrollment; however, trends of high rates of new enrollment 
over the past year point to positive growth predictions for 2015-2016. ACC’s enrollment 
policies and procedures can be located in Appendix D. 
 
Table 6: Student Enrollment and Attrition Rates 

 
Kin
der
gart
en 
Gra

School 
Year  

Pre-K K 1 2 3 4 5 6 Total Attrition Rate 

2010-2011 -- 59 51 49 57 51 41 29 337 6% growth 
yearly 

2011-2012 -- 48 59 56 48 55 50 36 352 4% growth 
yearly 

2012-2013 -- 54 52 57 55 46 54 47 369 5% growth 
yearly 

2013-2014 [20] 58 66 49 53 53 49 53 381 9% growth 
yearly 

2014-2015 [20] 67 55 65 47 53 46 39 372 -2% growth 
yearly 

Estimated 
2015-2016 

[20] 60 60 60 55 60 60 42 397  
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duation 
 
VI. ACADEMIC PROGRAM 
 Focused Academic Curriculum:  In accordance and alignment with MN Statutes 124D.10, 
Academia César Chávez declares that one of the purposes of ACC is to improve pupil learning 
and student achievement. ACC further declares that a secondary purpose is to encourage the 
use of different and innovative teaching methods. ACC offers a strong academic program for all 
students focused on the Minnesota academic standards delivered through highly effective 
instructional strategies and a culturally relevant and language-rich model of instruction. 
Students receive 30 minutes of whole group reading instruction daily with an additional 60 
minutes of small group reading instruction in leveled, guided reading groups. All instruction is 
based on the Minnesota English Language Arts (Common Core) standards. After extensive 
review and consultation, ACC staff adopted a new literacy curriculum for 2014-2015. The 
Benchmark Literacy Curriculum includes resources in both English and Spanish and is aligned 
with current Common Core standards and offers assessments and different diagnostic 
measures. 
 

 
Readers Theater in a First Grade Classroom 

 
 ACC students also receive 30 minutes of writing daily in a Writer’s Workshop format. 
The Benchmark Program is used by all grades, and Everyday Math serves as the main math 
curriculum, with 90 minutes of math instruction daily. Science is taught using the National 
Geographic curriculum and FOSS science kits. Social Studies is delivered by multiple sources 
guided by MN State Standards in Social Studies. Standards-based formative assessments are 
used to measure student progress. 
 Grade level teams meet on a monthly basis to review and align curriculum and to 
examine student progress. Teachers use multiple assessments to guide instruction, to form 
small groups and to re-teach material as necessary. Flexible groupings of students based on 
diagnosed needs are used for instruction in reading, language arts, and math. To encourage 
students to meet their target growth goals, teachers assist students in graphing their own 
individual progress in meeting their goals. 
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Dual Language Enrichment Program:  This program was developed by ACC’s Founder 
Ramona A. de Rosales, Dr. Leslie Reese and Ron Reese to specifically meet the educational 
needs of ACC students. An innovative aspect of ACC’s academic program is its dual language 
enrichment program, which includes English language development and enrichment for all 
students, as well as Spanish language development and enrichment for all. At ACC, all students 
receive either English language development (for English learners) or English language 
enrichment (for proficient speakers of English) during a 40-minute period daily. Parent survey 
results indicate that the opportunity for their children to study both English and Spanish is one 
of the major reasons for selecting to send their children to ACC, with 97% of parents reporting 
that study of two languages is important or very important to them. 

English Language Development (ELD) is an in-class program, delivered by the classroom 
teacher and supplemented by the school’s 2 ELL teachers and the ELL lead teacher. ELD is 
designed for English language learners (ELLs)--students who speak a language other than 
English and who are not yet proficient in English. At each grade level, students are grouped 
based on English proficiency levels as determined by the WIDA ACCESS exam and other 
assessments. This year grade level teams consisting of collaborating teachers and an ELL 
Teacher worked with groups for a 50-minute period daily. Teachers develop units and language 
objectives based on the WIDA Language Standards.  

ELD instruction is not designed for native speakers of English. While English learners 
receive ELD instruction, native speakers of English receive enrichment instruction in English 
with opportunities for more in-depth academic language use and development, particularly in 
the area of writing. 

Spanish Language Arts (SLA) is an enrichment program that is also provided for all 
students for 50 minutes daily. Scientific research shows that second language learners who are 
supported in their primary language while learning a new language have more academic 
success across the curriculum than learners whose primary language is not supported. At 
Academia César Chávez, all students have the opportunity to develop proficiency in Spanish 
listening, speaking, reading and writing skills. 

The SLA program parallels the ELD program. Students receive Spanish language 
instruction daily through mini-lessons from one of two licensed Spanish language teachers in 
small groups organized by language proficiency level. Students are assessed using the IDEA 
Proficiency Test (IPT)/Spanish Version and are placed in various instructional leveled groups 
depending on their IPT score. The school’s 2 Spanish teachers assess each student in the areas 
of Academic Comprehension, Social Comprehension, Fluency, Vocabulary, Pronunciation, and 
Grammar through the Spanish IPT, formative assessments, and curriculum-embedded 
assessments. Students are placed in instructional levels based on Beginning, Intermediate and 
Proficient levels. Spanish teachers, supported by bilingual Educational Partners at each grade 
level, use the Houghton Mifflin Spanish Language Arts curriculum and supplemental, leveled 
readers to create lessons for varying proficiency levels. Formative and curriculum-embedded 
assessments are used throughout the year to monitor progress. Pre and post- IPT testing 
measures student growth from year to year in the program. 

In addition to English and Spanish language development instruction, English learners 
receive content area instruction using SDAIE strategies. SDAIE, or Specially Designed Academic 
Instruction in English, is instruction in which teachers use additional strategies such as visuals, 
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graphic organizers, vocabulary development, and hands-on activities to make instruction 
comprehensible for English learners. All teachers and educational partners receive training in 
SDAIE instructional strategies and lesson design. All students, regardless of language 
background, participate in the rich multicultural and community-centered program that 
characterizes Academia César Chávez. 

Dual Immersion Program:  During the 2013-2014 school year, ACC initiated its Dual 
Immersion Program in Pre-K and Kindergarten. During the 2014-2015, the program expanded 
to include one classroom at Grade 1. For the 2015-2016 school year, all Pre-K, Kindergarten, 
and Grade 1 classrooms at ACC will participate in the Dual Immersion (DI) Program, in addition 
to one Grade 2 classroom. Plans call for one grade level to be added each year, such that 
eventually the DI Program will be schoolwide. 

The DI Program at ACC is a 50/50 program, in which students receive 50% of their 
instruction in English from an English model teacher and 50% of their instruction in Spanish 
from a Spanish model teacher. The 50/50 program includes some students who are native 
speakers of English and are learning Spanish, as well as others who are native speakers of 
Spanish and are learning English. All students have the opportunity to become bilingual and 
biliterate in both languages. 

Gifted/Talented Education:  ACC determines students participate in our Gifted/Talented 
program based on the CogAT, and Cognitive Abilities Test. All third graders take the CogAT; 
then students in grades fourth through sixth are referred to take the CogAT if they have either 
met or exceeded their NWEA and MCA goals. This year 15 students participated in the 
Gifted/Talented program, 13 of whom are English language learners. Each week these students 
are pulled from their classrooms to participate in a variety of challenging extension activities led 
by an experienced, licensed general education teacher. 

Special Education:  The Special Education Team at Academia César Chávez continues to 
service students with disabilities ranging from SLD (specific learning disabilities), EBD 
(emotional behavioral disabilities), Speech and Language, ASD (Autism Spectrum Disorder) DHH 
(Deaf and Hard of Hearing), DCD (Developmental Cognitive Disabilities) and OHD (Other Health 
Disabilities). ACC has 40 students (10.8% of the student population) who receive services under 
the Individualized Education Plan (IEP). ACC has three Special Education teachers (2 full time 
and 1 part time) who are serving students in Kindergarten through 6th grade. They are 
supported by 4 paraprofessionals. In addition, ACC contracts services for speech, occupational 
therapy, physical therapy, psychological services, DAPE and DHH. In addition to returning staff, 
ACC also welcomes a bilingual speech pathologist to the team. In addition, two of the three 
Special Education paraprofessionals are bilingual in English and Spanish. Several contractors 
have returned for the upcoming school year for the students needing services in the areas of 
occupational therapy, physical therapy, speech and psychological services, as well as the 
services provided by the Special Education Director. 

A goal of the Special Education area this year was to improve academic performance in 
reading and math. This year ACC implemented the Child Assistance Team (CAT) and the Student 
Support Team (SST) to provide a more focused approach in identifying and servicing students. 
SPED students receive special education services in a variety of ways. Most participate in small 
group, pull-out instruction. Some small group instruction follows a push-in model, where the 
special education teacher works with the student or students in the general education 
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classroom. This year 42% of the Special Education students met their NWEA target goals in 
math, and 53% met target goals in reading. In addition, the SPED Department has been working 
on obtaining special education evaluation assessments in Spanish. 

This year the SPED Department was audited for compliance by the Minnesota 
Department of Education, and the result was a 100% clean audit. According to the Department 
of Education, this accomplishment has been attained by only one other school in the last 12 
years! 

Behavior management:  Academia César Chávez Charter School is proactive in its 
approach to behavior management with its school-wide behavior management program. The 
school-wide behavior management program is led by the prevention specialist, the school 
counselor, and the principal, who work as a team. All teachers have been trained in the 
Responsive Classroom method. In this method, interactive modeling is used as a teaching tool 
reinforced in the early weeks of school to achieve longer-lasting success in mastering skills and 
meeting school and classroom expectations. In addition, this method addresses off task 
behavior by giving students “redirects” in class. After several redirects, students are asked to 
“take a break” in the classroom to reflect on their off-task behavior. If the behavior has not 
been corrected, the student is asked to “take a break” in a “buddy room.” Persistent behavior 
problems are referred to the Prevention Specialist for discussion and teaching of new skills on 
how to change behavior and for possible consequences. Severe cases are referred to the 
principal for in-school or out-of-school suspension. The Prevention Specialist/principal also 
contacts parents to follow up at home and reinforce good behavior. 

This year positive behavior was recognized and supported through the “Caught You 
Being Kind” program. Teachers and other staff members filled out a slip for any student they 
see doing something kind, generous, or helpful. Slips are drawn twice a month for students to 
receive 50 cent credit at the ACC school store. 

Student Council:  Student Council elections were held on November 14. Student Council 
consists of eight students, two from each grade in Grades 3-6, led by first-grade teacher Emilie 
Audorff and fifth-grade teacher Shannon Gilles. Student council members were nominated and 
voted on by peers in November, after giving a speech in front of the student body. The students 
were representatives for the school during many different events during the school year. One 
highlight was the Family Movie Night fundraiser in January that raised money for the sixth 
grade field trip to Camp St. Croix.  
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ACC Student Council, 2014-2015 

 
 After School Learning Opportunities:  One way in which ACC aims to meet purpose (1) 
of Minnesota charter law 124D.10 to increase learning opportunities for students is through the 
variety of its after school program options. Over the course of the 2014-2015 academic year, 
more than 120 students benefitted from participation in these extended learning activities. 
These programs were strengthened through the participation of university student tutors. 
 The Academia del Pueblo (ADP) After School Program, designed by the National Council 
of La Raza, was delivered in 2 sessions during the months of October–May, with 40 students 
served in the fall and 70 students served in the spring. The program has a math-science and 
reading focus and works on improving student academic skills, self- confidence as learners, 
ability to learn new material, and affirms their academic potential with parents and teachers.  
 As part of the Academia del Pueblo After School Program, two Mexican Folkdance 
classes were offered by ACC teachers Maria Rangel and Marita Moran Wildenauer, with 34 
students participating. The dancers worked very hard to prepare presentations for ACC’s 
Annual Meeting in April and the Mother’s Day Program in May. A former ACC music teacher 
also offered after school mariachi lessons to 12 6th grade students. These students perform at 
school celebrations and represent the school at community events. 
 In addition, 50 students in grades 3-6 participated in the Freedom School, an afterschool 
program funded with support from a 21st Century grant in collaboration with the Children’s 
Defense Fund. This is a nationally-recognized after school reading enrichment program which 
focuses on five essential components: high quality literacy enrichment, parent and family 
involvement, civic engagement and social action, intergenerational leadership development, 
and nutrition, health and mental health.  
 Academic Enrichment Opportunities:  In addition to the various after school programs 
and activities described above, ACC students participate in a variety of academic enrichment 
activities at school. In lieu of the annual Science Fair, student in grades 3-6 participated in two 
Science Museum of Minnesota assemblies. In the first, student’s uncovered fossils from the 
past, learned how scientists compare physical features of dinosaurs, and assembled a life-size 
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dinosaur skeleton puzzle. In the second students learned what engineers do and how they help 
to solve world problems such as droughts. 
The Reading Olympics, led by teachers Aimee Ludowese and Emilie Audorff, began in 
November and ran through June. The program encouraged students to read at least 20 minutes 
a day for lower grades and 30 minutes for upper grades, culminating in a total of more than 
600,000 minutes read collectively by all the students at ACC! 
 In March, the Future Problem Solvers Team, consisting of 5 sixth grade students under 
the coaching of Autumn Koch, completed two qualifying challenges in order to be invited to 
compete in the Future Problem Solvers State Competition. As first-time participants, ACC 
competed as a Novice Team with a Novice Coach, and received constructive and encouraging 
feedback on their performance. ACC sixth graders also participate in the Social Justice Fair, an 
event designed to create awareness and promote social justice. 
 

 
Future Problem Solvers Team 

 
 Volunteer Support for Academic Programs:  The 2014-2015 school year saw a strong 
volunteer presence at ACC, including high school and university students as well as parents, 
coming in to work with students and the school itself. ACC partnered with local colleges such as 
University of St. Thomas, Century College, and the University of Minnesota, who sent over 60 
volunteers to ACC in the fall and an additional 25 volunteers. These students carry out 
individual tutoring with ACC students and small group instruction on reading or math. Students 
from Minnehaha Academy High School also complete service learning activities in ACC 
classrooms. 
 Community Partners/Collaborations that Enhance the School’s Programs:  ACC actively 
seeks and collaborates with community resources to support the school’s mission and goals. 
ACC community partners play an active role at the school by providing culturally appropriate 
services throughout the school year that benefit ACC students and their families. Partnering 
organizations include community agencies, universities, businesses, and other organizations. 
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These partners provide various services and resources to the school including social services, 
tutoring, books and cultural enrichment. Currently ACC has 32 partnerships. For example, the 
Minnesota Twins visited ACC in March as part of the Jackie Robinson Reading Initiative and read 
aloud to students in grades 4 and 5. Merrick Community Services and Neighborhood House East 
Side Family Center continue to provide services to address occupational and housing needs. 
ACC’s newest partnerships include the Downtowner Grill and Faces Restaurant in St. Paul, as 
well as a new partnership with the St. Paul Fire Fighters. Additional ACC community partner 
organizations for the 2014-2015 year include the following:  

 Bethel College 

 Center for School Change- Joe Nathan 

 Chicano Latino Affairs Council (CLAC) 

 Comunidades Latinas Unidas En Servicio (CLUES) 

 Crown College 

 Downtowner Restaurant 

 Faces Mears Park 

 Hazel Park Preparatory Academy 

 Law Office of Gloria Contreras Edin LLC  

 La Clinica 

 Merrick Community Organization  

 Mexican Consulate of St. Paul, MN 

 Minnehaha Academy 

 Minnesota Children’s Museum 

 Minnesota Twins – Miguel Ramos 

 National Council of La Raza 

 National Latino Children’s Institute 

 Neighborhood Development Alliance 

 Neighborhood House at Wellstone Center 

 Neighborhood House East Side Family Center Pearl Vision 

 Ramsey County Sheriff Office 

 Science Museum of Minnesota 

 Sears Optical - Maplewood Mall 

 St. Paul Fire Department  

 St. Paul Police Latino Peace Officers 

 St. Paul Public Library 

 Teatro del Pueblo 

 University of MN Department of Chicano & Latino Studies 

 University of St. Thomas  

 University of St. Thomas Tutor-Mentor Program 
 Family Support and Engagement:  ACC continues to work hard on creating an 
atmosphere for families to be involved in all different aspects of the school. Teachers begin the 
year by conducting home visits and getting to know each of their families and beginning the 
relationship of teacher and family. Family Literacy Night was held on February 26th and was 
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attended by 173 parents. Parents were invited into their child’s classroom to see examples of 
literacy in the classroom and to read together as a family. Parents were also invited to a family 
event at the Science Museum of Minnesota to investigate with their children how engineers 
solve problems. 
 To facilitate home-school communication, teachers send weekly bilingual newsletters 
home to parents to keep parents up to date on weekly activities and upcoming activities in the 
class. There are always bilingual staff available for answering phones, greeting school visitors, 
and responding to any other needs a family may have. Teachers send home monthly progress 
reports to keep parents up to date on academic progress in between formal report cards and 
conferences. 
 

 
Family Literacy Night in Mrs. Rodriguez’ Classroom 

 
 Academia César Chávez strongly believes in establishing structures for families to play 
leadership roles in the development of the school as an institution. Parents are invited to 
become members of the Comite de Padres y Communidad (CPC) and to become involved with 
school governance through participation on the ACC Board of Directors and on various 
committees. This year 22 parent members of the CPC met on a monthly basis. The CPC 
committee’s meeting topics include reviewing and planning student recruitment strategies for 
the upcoming school year, brainstorming new ideas for more parent engagement in the school, 
and other strategies to help support ACC. This year the committee assisted with the Día de los 
Muertos celebration and helped to collect food for the Thanksgiving food baskets that were 
distributed to families in need. ACC has always engaged families in the implementation of the 
school’s vision, including encouraging families to participate in the development of the school’s 
mission and participating on programs that affect their children such as student recruitment, 
school fundraising, and planning school events and activities. Parent volunteers provided 
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support for the Annual Meeting in April, César Chávez Day activities, and in planning and 
serving the Día del Maestro luncheon. Over 400 people attended the ACC Annual Meeting. 
Parents also assisted in collecting uniforms for the Student Uniform Drive. 
 

 
Día de los Muertos at ACC 

 
 Since its formation, ACC has been affiliated with the National Council de la Raza. 
Through NCLR’s technical assistance, the Family and Community Director at ACC was able to 
deliver and implement Padres Comprometidos Elementary Spanish Curriculum. The program 
included a 4-week session of workshops focusing on positive communication, school 
expectations, school policies, and college preparation. Overall 18 parents took advantage of this 
program, graduating with a certificate and celebration. Parents also had the opportunity to 
participate in a 4-week series of workshops on nutrition, provided by a nutritionist from the 
University of Minnesota extension services and funded through a grant from the Cargill 
Foundation. 
 Health and Social Service Assistance:  Providing access to health and social services is 
one of the school’s key components and is central to its educational delivery model. ACC 
advocates a holistic approach to education that involves working with the students’ families 
and addressing home and social needs. The school community establishes networks and 
collaborates with other community organizations to advance the education and well-being of 
the students and their families. Numerous services were available to the students and their 
families including health services, social service referral, and clinical therapy services. Ongoing 
culturally competent, school-based mental health services continue to be provided to the 
students and families of ACC by our full-time school counselor. These support services include 
both prevention and direct intervention through individual, family, and/or group counseling.  
This year 263 ACC students were screened for vision, hearing, height and weight to determine 
those in need of additional services. 
 The Family and Community Director works with families to provide wrap around 
services including, but not limited to, economic, health, legal, and housing support. ACC 
provides a climate where families are encouraged to communicate their needs and staff 
members are encouraged to notify the Family and Community Director if they see a social need. 
Several community agencies served as partners with the school and provided social services to 
ACC families. The Neighborhood House Eastside Family Center continues to assist families to 
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find emergency resources such as housing, food, medical needs, furniture, and assistance with 
needed life skills. This year 25 families were referred by ACC for assistance. The culturally 
relevant bilingual nutrition curriculum in Spanish and English, supported with a grant from the 
Cargill Foundation, provided nutritional classes for Pre-K, Kindergarten and first grade parents. 
 
VII. ACADEMIC PERFORMANCE 
 Academic performance in reading and math over the past 4 years is summarized below 
in Table 7. Reading scores are difficult to compare, since the state adopted a new version of the 
MCA test during this period. Students took the MCA III for the first time in reading in 2012, and 
a drop in performance was observed statewide. The Minnesota Department of Education 
cautioned against comparing reading results from 2013 with past years, when the MCA II exam 
was administered. 
 This year ACC upgraded to a web-based testing system for the NWEA tests, similar to 
the system used for statewide testing. This MAP system allows for easier test set-up and for 
immediate results that are used to inform instruction. The upgrade has also resulted in a faster 
and more efficient testing process so that instructional time is maximized. 
 As indicated in the end-of-year data below, math performance on the MCA III over time 
has been volatile, with ACC students posting a sharp decline in 2013 and a slight decline in 2014. 
In reading, ACC students also declined very slightly in performance this year compared with 
2013. Based on the state of Minnesota’s Multiple Measurement Rating System, which examines 
achievement of students in grades 3-6 with the goal of minimizing achievement gaps, ACC has 
been designated a Focus School. As a Focus School, ACC receives support from the Regional 
Center of Excellence to improve student academic performance. ACC’s primary focus is to use 
student data to inform instruction and to help students meet and exceed their academic goals. 
 
Table 7:  Reading and Math Performance, 2012-2015 

 Students 
Meeting or 

Exceeding State 
Standards  

2012 

Students 
Meeting or 

Exceeding State 
Standards  

2013 
(MCA III) 

Students 
Meeting or 

Exceeding State 
Standards  

2014 
 

Students 
Meeting or 

Exceeding State 
Standards  

2015 
 

Math 47% (MCA III) 29.9%  24% 20.4% 

Reading 54% (MCA II) 33.0% (MCA III) 32% 28.6% 

 
VII-A. School Academic and Non-Academic Goals 
 ACC’s accountability plan was originally put into place in 2003-2004, and is based 
on five major outcome areas for which students, staff, leadership, and family members 
are accountable. These include Academic Achievement, Personal and Social 
Development and Responsibility, Culture, Family Support and Involvement, and Student, 
Staff, and Parent Satisfaction. The plan provides the accountability framework for the 
school and is available from the school’s principal. Nearly all of the outcomes and 
targeted goals are assessed annually, using a variety of measures including standardized 
test results, formative assessments, survey data, and participation data. Each outcome 
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has been carefully chosen to align with the school’s mission, vision, and purpose. The 
data gathered through the accountability planning process serve to guide instructional 
and organizational decisions. 
 The following six goals were discussed, revised, and approved by the Board in 
Spring, 2013 and served as priority areas for the 2014-2015 school year. Use of value-
added outcome measures such as the percentage of students meeting NWEA target 
goals in reading and math allows the school to focus on student growth and teaching 
effectiveness. Spanish oral and written language goals were added in order to document 
student progress towards the school specific goal of bilingual competence. 
 
Table 8:  Accountability Goals 

2013-2014 Target Accountability Goals Outcome 

75% of students in grades K-6 will meet 
NWEA target goals in reading 

54% of all students K-6 met their target 
goals in reading in 2014-2015 

75% of students in grades K-6 will meet 
NWEA target goals in math 

63% of all students K-6 met their target 
goals in math in 2014-2015 

Students identified as having limited 
English proficiency will meet or exceed the 
state percentage of Hispanic ELLs meeting 
or exceeding state expectations  

11.4% of English language learners (ELLs) 
scored at the proficient level on the ACCESS 
exam in 2015 compared with 17.9% 
statewide.  

60% of eligible students K-6 will make one 
level of growth in Spanish oral language 

7% of students made one or more levels of 
growth in Spanish oral language, compared 
with 64% in 2014 

60% of students K-6 will make one level of 
growth in Spanish written language 

44% of students made one or more levels 
of growth in Spanish written language, 
compared with 29% in 2014 

All classrooms will show evidence of 
incorporation of Latino cultural knowledge 
into classroom lessons on an on-going 
basis, as evidenced by a score of 2 or above 
on the classroom observation scale. 

Data were not collected in 2014-2015 to 
measure progress towards attainment of 
this goal. 

 
 Overall, students are not yet meeting accountability goals at ACC. Gains were 
made this year in the percentage of students meeting their target goals in math 
performance, and gains were made as well in the area of growth in Spanish written 
language. On the ACCESS measure of English proficiency, ACC students scoring at the 
proficient level declined slightly in comparison with 2014. The percentage of students 
meeting target goals in reading remained constant. Spanish oral language growth 
declined sharply in comparison with past years.  
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VII.B. Accountability Plan Outcomes, Indicators, and Summary of Findings 
 The appendices to the annual report contain tables with detailed outcome data 
for academic performance, attendance, and parent and student satisfaction. Tables 9-a 
through 9-e below summarize results in the five key areas selected by the school: 
academics; personal and social development; culture; family support and involvement; 
and student, family, and staff satisfaction. 
 
Table 9-a:  Academic Achievement Results 

Desired Outcomes 
Students will: 

Indicators 
Success will be gauged by: 

Summary of Findings 

Students will demonstrate 
competence in reading, 
mathematics, and writing 

Percent of students at or 
above the mean grade level 
on the MAP (i.e. at or above 
the national median score 
for the grade level) 

The percentage of students 
at or above grade level on 
the MAP decreased slightly 
in comparison with 2014 
results. Reading 
performance decreased 
from 28% to 24% and math 
decreased from 27% to 
26%. Math performance 
showed steady increase in 
each grade level, from 17% 
in kindergarten to 39% in 
grade 6.  

   
 Percent of students 

meeting or exceeding state 
standards on the Minnesota 
Comprehensive 
Assessments (MCA III) 

28.6% of all students met or 
exceeded state standards in 
reading; 20.4% of all 
students met or exceeded 
state standards in math 

   

Students will meet 
individual student target 
goals in reading, math, and 
writing. 
 

Percent of students 
reaching their MAP target 
goals in reading, math, and 
writing 

54% of all students (grades 
K-6) met their target goals 
in reading, and 63% in math 
(this includes students on 
IEPs). This represents an 
increase in math in 
comparison with 2014. 

   

Students will meet 
Minnesota’s standards in 
science. 

Percent of students 
meeting or exceeding state 
standards on the Minnesota 
Comprehensive 
Assessments (MCA III) 

15.2% of ACC students 
tested (Grade 5 only) 
scored at or above the 
proficient level in science, 
compared with 22% in 2014 
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English Language Learners 
(ELL) will reach oral/literal 
proficiency in English as 
defined by the Minnesota 
Department of Education 

Percent of ELL students 
meeting or exceeding state 
standards on the Minnesota 
Comprehensive 
Assessments (MCA III) 

22.3% of students identified 
as English language learners 
or having limited English 
proficiency met or 
exceeded state proficiency 
level in reading in 2015 
compared with 31% in 
2014. (A significant decline, 
this exceeds the state 
percentage of ELs meeting 
or exceeding proficiency 
levels of 17.5%.) 
 
18.9% of ELL students met 
or exceeded proficiency in 
math in 2015 compared 
with 24% in 2014. (A 
significant decline, this falls 
below the state percentage 
of 25.4% of ELLs meeting or 
exceeding state standards.) 

   
Students will reach 
oral/literacy proficiency in 
English and Spanish. 

Percent of ELL students 
meeting state proficiency 
levels on the ACCESS exam 

11.4% of ACC students met 
state proficiency levels on 
the ACCESS exam 

   
 Percent of students scoring 

proficient in Spanish oral 
language on the IPT 

On the IDEA Proficiency 
Test (IPT), students show 
Spanish oral proficiency 
growth overall from 1.5% 
scoring at level 5 
(Proficient) in kindergarten 
to 69% scoring at level 5 by 
grade 6. 

   
 Percent of students making 

one level of growth in 
Spanish oral language, 
reading, and writing on the 
IPT 

During the 2014-2015 year, 
7% of students K-6 made 
one level of growth (levels 
1-5) in oral language in 
Spanish, compared with 
64% in 2013-2014 
33% of students grades 2-6 
scored at or above national 
norms in Spanish reading 
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44% of students grade 1-6 
made one level of growth in 
Spanish writing, compared 
with 29% in 2013-2014 

 
Table 9-b:  Personal and Social Development and Responsibility Results 

Outcomes 
Students will: 

Indicators 
Success will be gauged by: 

Summary of Findings 

Meet school’s behavior 
expectations 

Percent of discipline 
referrals and suspensions 

Referrals to the Prevention 
Specialist this year 
increased from 238 in 
2013-2014 to 380 referrals 
in 2014-2015. 
Suspensions remained low 
and decreased from 11 
suspensions in 2013-2014 
to 4 in 2014-2015 

 
Table 9-c:  Culture Results 

Outcomes 
Students will: 

Indicators 
Success will be gauged by: 

Summary of Findings 

Values 
Understand and practice 
the four ACC-identified 
values (respect, unity, 
family and hard work), 
including respect for other 
cultures 

 
End of year surveys of 
staff, students, and parents 

 
67% of staff 
agreed/strongly agreed 
that there is a strong 
feeling of teamwork at the 
school; 68% 
agreed/strongly agreed 
that their supervisor treats 
them with respect; 50% 
agreed/strongly that 
respectful relations 
characterize the school 
86% of grade 3-6 students 
believe that teachers treat 
all students with respect 
and 86% believe that their 
teachers care about them; 
however, only 51% believe 
that other students treat 
them with respect  
90% of parents stated that 
helping their child to learn 
about his/her culture was 
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an important or very 
important reason for 
selecting the school  

   

Cultural Understanding: 
Be knowledgeable of 
cultures other than their 
own 

 
End of year surveys of 
staff, students, and parents 

 
91% of parents 
agreed/strongly agreed 
that students are learning a 
lot about their own 
culture, and 85% agreed 
that they are learning 
about other cultures (up 
from 68% in 2013-2014). 

 
Table 9-d:  Family Support and Involvement 

Outcomes 
The school will: 

Indicators 
Success will be gauged by: 

Summary of Findings 

Provide opportunities for 
families to develop stronger 
skills and the confidence 
necessary to be their 
children’s first teachers. 

Number and description of 
opportunities 

 A 4-week NCLR Workshop 
was offered through 
Padres Comprometidos.  

 2 4-week nutrition 
workshops (summer & fall 
2014) through the Cargill 
grant funded program 

   
Provide opportunities for 
families to have the 
necessary skills to create or 
strengthen home 
environments that support 
learning. 

Percent of students who 
have a parent(s) attend 
school conferences 

95% (fall) & 88% (spring) of 
students had a parent or 
parents attend conferences. 
88% of students had a 
parent or parents attend 
both fall and spring 
conferences. 

   

Provide opportunities for 
families to participate in the 
ACC community. 

Number and description of 
activities 

In addition to the 
workshops cited above, 
there were 2 formal 
avenues for parent 
participation including 
Family Literacy Night and 
Family Engineering Night at 
the Science Museum of 
Minnesota. 
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 Number of family members 
attending select school 
activities and events 

Attendance was 173 for 
Literacy Night and 68 for 
Family Engineering Night. 
Attendance at the Annual 
Meeting was over 400, and 
400 parents and family 
members attended the 
Winter Assembly 

   

Provide access to 
community resources to 
meet families’ basic needs. 

Number and description of 
activities 

Partnerships are available 
with 32 organizations; 4 of 
these organizations assist 
ACC families with basic 
needs such as rental 
assistance, work training 
and placement, and medical 
assistance. 

 
Table 9-e:  Student, Family, and Staff Satisfaction 

Outcomes 
Students will: 

Indicators 
Success will be gauged by: 

Summary of Findings 

Be satisfied with the various 
aspects of ACC. 

Percent of parents, 
students, and staff who 
indicate satisfaction with 
various aspects of school. 

Parents:  High levels of 
satisfaction are evidenced 
for parents: 95% of parents 
feel their children are 
learning a lot. 95% are 
satisfied/very satisfied with 
the academic program, 91% 
with their child’s learning 
about culture, and 89% with 
their child’s learning of two 
languages.  Overall, 98% of 
parents (214 out of 219 
responding) expressed 
satisfaction with ACC on 
the parent survey sent 
home in the spring. 
 
Students:  Students are also 
satisfied with their learning 
opportunities. Among K-2 
students, 65% answered 
“yes” that they want to 
come to school every day, 
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77% find learning fun at this 
school, 80% like their 
school, and 86% feel that 
they are learning a lot. 
Among grade 3-6 students 
60% strongly agreed/agreed 
that they like the school, 
63% feel that they belong at 
this school, and 66% have 
fun learning at school; 86% 
strongly agreed/agreed that 
their teachers think that 
they will be successful. 
 
Staff:  Teacher satisfaction 
is varied. 96% of staff 
agreed/strongly agreed that 
they find their work 
rewarding, and 76% 
agreed/strongly agreed the 
school makes good use of 
their skills and abilities; 64% 
agreed/strongly agreed that 
the school sets high 
expectations for all 
members. At the same 
time, only 32% 
agreed/strongly agreed that 
they had the materials and 
resources needed to 
effectively work with all 
students, and 54% 
agreed/strongly agreed that 
they had received the 
necessary professional 
development. Only 46% of 
staff agreed/strongly 
agreed that all students at 
ACC are supported to attain 
high academic standards. 

 
 English Language Proficiency:  English language learners in Minnesota are 
assessed in the area of English language development on the WIDA ACCESS exam; 17.9% 
of ELL students statewide attained proficiency on the exam (compared with 15.7% last 
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year). This year 11.4% of ACC students attained proficiency (a slight decrease compared 
with 12.5% of ACC students last year. 
 On the MCA III exams, the performance of ELLs at ACC declined significantly in 
reading, although ACC’s ELL students continue to surpass the Minnesota average 
reading performance for ELLs. At ACC, 22.3% of ELL students met or exceeded state 
standards this year, while 17.5% of ELLs statewide attained this level. In math, ACC 
student performance also declined from 24.2% of ELL students meeting or exceeding 
state standards last year to 18.9% this year, compared with 25.4% statewide. On the 
student survey for Grades K-2, 75% of the students stated that they could always 
understand the teacher when he/she talked; however, 22% said that they could only 
understand the teacher “sometimes” and 3% said they never understood the teacher.  
 Spanish Language Proficiency:  All students at ACC have the opportunity to learn 
to speak, read, and write in Spanish as well as English. Students are tested on the on the 
IDEA Proficiency Test (IPT) each year in order to measure gains from one year to the 
next in Spanish reading, writing, and oral language. Performance is measured by 
proficiency level (1 through 5). Written language is assessed using authentic samples of 
student writing, evaluated using a common rubric. Students showed growth in their 
written Spanish proficiency growth from last year to this year, as indicated in Table 9-
above. Reading performance was reported differently this year, using national norms 
instead of growth measures. This year 33% of ACC students in grades 2-6 scored at or 
above national norms on the IPT reading test. This percentage is equivalent to students 
in equivalent grades scoring at or above national norms in English reading (see Appendix 
B, Table 1). In oral language, students did not demonstrate much growth this year, with 
only 7% overall making progress from one proficiency level to the next. Although 89% of 
parents express satisfaction with their children’s learning of two languages, only 46% of 
teachers and teaching staff agree that ACC students have the opportunity to develop 
proficiency in both languages. Development of students’ Spanish language proficiency in 
all areas (speaking, reading, writing) remains a challenge area for ACC. 
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VIII. INNOVATIVE PRACTICES 
 ACC implements an innovative bilingual enrichment program, a newly established dual 
immersion program, and an award-winning parent involvement program exemplifying NCLR 
core qualities. ACC strives to recruit and retain highly effective teachers who utilize culturally 
relevant and linguistically appropriate instructional strategies. Every family who has a student 
at ACC receives a home visit from the teacher at the beginning of the school year. High 
standards are set for students both academically and socially, with an emphasis placed on the 
values of respect, family, hard work, and unity. Numerous community partnerships and 
collaborations allow ACC to provide wraparound services to meet the needs of students and 
their families. ACC continues to implement Second Step, a nationally recognized program 
designed to prevent bullying, violence, and child abuse. ACC teachers and leaders continue to 
actively seek out a variety of grant funding sources to support and supplement student learning 
across the curriculum and developmental levels. This year ACC received funding from the 
McKnight Foundation to support implementation of the dual immersion program at ACC. Other 
innovative practices implemented by the school during the 2014-15 school year to support 
student learning also included the Q Comp Program, the Freedom School program, and the 
Cargill-sponsored Nutrition Education program. 
 McKnight Foundation Education and Learning Program:  The major impact of McKnight 
Foundation work this year was support of the implementation and expansion of the dual 
language immersion program from Pre-K through Grade 1. ACC received support from Dr. 
Eugene Garcia, a member of McKnight Early Learning National Advisory Committee and a 
nationally recognized expert in dual language education. The dual immersion program opened 
its doors in the fall of 2013. Family support for the program is strong: 20 students began the 
Pre-K program this year, and the waiting list for the 2015-2016 year is 55 students. Students 
attend all-day classes and study for 50% of the day in English and 50% in Spanish. Extensive 
research on dual immersion education nationwide provides evidence for the effectiveness of 
this instructional model. ACC was recognized by the Minnesota Department of Education for 
“blazing the trail” as the first charter school in the state to have an officially recognized Pre-
Kindergarten instructional program.  
 Q Comp:  Academia César Chávez continued to participate in the Quality Compensation 
(Q Comp) Grant from the State of Minnesota. The ultimate goal is to significantly improve 
student achievement in the area of reading. Using instructional methods that are research-
based, all instructional staff at Academia César Chávez receive professional development by 
Instructional Leaders (Instructional Specialist/Assessment Coach, Peer Observers) or outside 
resources. Professional Learning Communities discuss the implementation of professional 
development received, field test strategies and instructional practices and bring them back to 
PLC’s for further discussion on results of the field testing through assessments and examination 
of student work.  
 Children’s Defense Fund Freedom School:  ACC received a 21st Century Grant for its 
after school Children's Defense Fund Freedom School. ACC was selected to receive funding to 
implement a 6-week, 6-hour per day summer program for the third year in a row. The program, 
which is aligned with the mission and vision of the school, is entitled “I Can Make a Difference.” 
Seventy K-6 student’s participated last summer and an additional 70 will have the opportunity 
to participate this summer in this integrated reading curriculum featuring works by the 
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country’s best writers and illustrators. The ACC Afterschool Program ran from November 2014 
through April 2015. This program is a shorter version of ACC’s summer program that is offered 
to students in grades 3-6. This past year 40 students attended. Servant Leader Interns provide 
the lesson plans using Integrated Reading Curriculum and read books with follow-up activities 
based on the reading. 
 Planting Seeds for Happy, Healthy, and Active Learning:  ACC implemented a nutrition 
education program for parents with a grant from the Cargill Foundation. ACC’s Executive 
Director was invited to attend Cargill’s Early Childhood Nutrition Grantee Roundtable and to 
present ACC’s program model. This spring, ACC was awarded an additional $90,000 grant to 
extend grant services to students from Pre-K through grade 6. 
 
IX. PROGRAM STRENGTHS AND CHALLENGES 
 Strengths:  As evidenced in the data presented above, Academia César Chávez is highly 
successful in identifying and accessing support for both academic and non-academic programs. 
ACC has secured grant funding and institutional support for professional development for 
teachers in the area of reading instruction, enhanced after-school and summer academic 
programs for students with nationally acclaimed curricula, and program development support 
for the dual immersion program. Through participation with a wide variety of community 
organizations, ACC students not only receive benefits but also experience opportunities to 
serve and give back to their community. These activities and experiences are well aligned with 
the mission and vision of the school. 
 Parent satisfaction with ACC’s mission and vision, instructional program, and the 
numerous supports offered to students and families is clearly evidenced in their survey results, 
in their focus group comments, and in their participation levels in family involvement 
opportunities provided by the school.  
 ACC benefits from a dedicated and hardworking staff, both teaching and support staff. 
The on-going leadership development of staff is evidenced in participation in decision-making 
through the Building Leadership Team and the Instructional Leadership Team, as well as 
through mentoring opportunities such as those provided through the Q Comp program. 
Teachers participate in weekly Professional Learning Community meetings. These collaborative 
meetings focus on improving instructional practice and using data on student performance to 
focus instruction.  
 ACC also benefits from the effective and far-sighted leadership provided by its Board of 
Directors. This has enabled ACC to remain financially solid and has permitted the school to 
move forward with facilities acquisition and expansion.  
 One area of focus for the 2014-2015 year was improvement in site communication 
overall and, in particular, communication between principal and teachers. The “5 Essentials” 
survey completed in the spring indicated that teacher-principal trust has indeed improved and 
is no longer an area of weakness. Significant improvement in the survey, taken by 100% of the 
licensed staff, was seen in the areas of collaborative practices, program coherence, quality 
professional development, and parent involvement. 
 Another area of concern during the past two years had been in the area of teacher 
retention, with high percentages of teachers deciding not to return to ACC during the 2012-
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2013 and the 2013-2014 school years. This past year, however, teacher retention is much 
improved, with 69% of the teachers who began the year in Fall 2014 returning in Fall 2015. 
 Challenges:  ACC experienced declines in student performance on standardized 
assessments of math and reading this year (end-of-year MCA exams). Particularly worrisome, 
however, are the results from the NWEA performance and growth distribution findings. (See 
Appendix B.) These data show that 37% of students are not only scoring below proficiency in 
math but are also demonstrating below typical growth. In reading, 25% of students fall in this 
category. Without boosting the growth rates for a sizable group of ACC students, it will be 
difficult to close achievement gaps. Although the school is implementing a variety of initiatives 
designed to enhance academic performance and behavior, examination of ways of increasing 
the efficacy and alignment of these initiatives to best meet the needs of the ACC student 
population will be needed. Of particular need are strategies to meet the needs of low SES 
English learners, who make up close to 70% of the school population, in content area 
instruction. 
 English language learners (ELLs) currently make up 69% of the student population. This 
student population poses special challenges for staff, many of whom are relatively new to the 
teaching profession. Development of academic language—linguistic structures as well as 
vocabulary—continues to be a key concern. More professional development and systematic 
monitoring and support are needed for all staff regarding acquisition of vocabulary and reading 
in English across the content areas. 
 ACC’s Spanish language program was designed in response to requests from parents, 
community, and Board, and in response to a strong body of research findings that demonstrate 
the value of continued first language development in the development of linguistic and 
academic proficiency in the second language. Teacher turnover in this area has been 
particularly acute, with two new Spanish teachers coming to ACC this year. Written language 
scores improved this year, with significantly more students making at least one level of growth 
on the writing measure. However, students’ oral language performance appeared to stagnate 
this year. Enhancing the effectiveness of the Spanish program continues to be an area of 
challenge for ACC. 
 

IX-A. Future Plans 
 Academia César Chávez will increase the number of coaches from 1.5 to 3 
coaches to support teachers in the classroom during the 2015-16 academic year. Two 
coaches will support literacy while the third coach will support the development of high 
quality math instruction in grades K-6. The decision to increase the number of coaches is 
a direct result of an urgent need to support classroom teachers in their effort to 
improve their instruction, help scholars increase achievement and to provide support to 
various classrooms by co-teaching. Co-teaching provides a second adult in the classroom 
to support student learning in both small and large group settings. 
 During the 2015-16 academic school year, Academia César Chávez will solidify its 
academic program by focusing on three pillars: 1) Focused Professional Learning 
Community (FPLC); 2) Developing Common Practices (DCP); 3) Consistent Feedback, 
Follow-through and Support (CFFS). These three areas of focus will allow teachers to 
learn together in the professional learning communities and deepen their knowledge, 



39 

review student data and review student work. In addition, teachers will use instructional 
practices that have been selected because they allow students to speak more, be 
engaged at higher levels and practice new learning multiple times. Coaches and 
members of the administrative team will conduct frequent classroom observations to 
follow through and provide feedback within 24 to 48 hours after the visit. This 
systematic approach to supporting teachers will result in increased achievement for our 
scholars. 
 The Professional Learning Community format has been reconfigured to provide 
teachers with differentiated professional development that meets their needs and also 
provides the opportunity for some teachers to take on a PLC lead role. Academia César 
Chávez employs a diverse group of teachers with different experiences. We believe that 
teachers will require differentiated professional development that meets their learning 
needs for the grade that they teach. Additionally, Academia César Chávez would like to 
grow and retain its teaching staff by providing leadership opportunities for growth, thus 
giving teachers the opportunity to become PLC leaders for two years. 
 Academia César Chávez is adding to its current facility and will expand the Pre-K -
6 program by adding a middle school. During the 2015-16 academic year a team of 
teachers and administrators will begin planning for a middle school. The new facility will 
have a gymnasium, media center, science lab and art classroom. Construction of the 
new facility will be completed in August of 2016. 
 The Academic Program committee and the Resource Development Committee 
will continue to look at curriculum needs for the school and seek additional grant to 
support ACC’s literacy focus. The McKnight Foundation is continuing to support ACC 
literary focus as well as coaching for the literacy coaches and the principal. In addition 
the Cargill Foundation is supporting the development and implementation of wellness 
program for scholars, staff and parent of ACC’s scholars. The Family Director will 
continue to sustain partnerships and secure new partnerships with Community Based 
Organizations (CBO) that specialize in nutrition and wellness to support this endeavor. 

 
X. FINANCES 
 We once again had another strong year financially! According to the authorizer’s final 
evaluation report, ACC’s most recent audit indicated a fund balance of over 33%, putting the 
school in a strong financial position as it completes renovations and building projects to create 
a permanent home that suits the needs of students and families. The field work for the 2014-
2015 fiscal audit took place in August 2015. While the numbers have not been finalized, we 
anticipate that we will end the year with a General Fund surplus of $272K and a General Fund 
balance of $1,971K. Our Food Service Fund balance is expected to be $46K and our Fund 04 
(which includes the activity of the preschool, 21st Century Grant and the Before and After Care 
program) will have a fund balance of zero and is supported by grant funds and a transfer of 
approximately $30K from the General Fund. Since the audit has not yet been released, these 
figures are considered unaudited. However, there are no anticipated material changes to these 
figures and a draft of the Balance Sheet and State of Revenues, Expenditures and Changes in 
Fund Balance can be found in Appendix D. Please note that because we now have an active 
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building company, the activity of the building company is now included in the financial 
statements as required. 
 Our general fund balance percentage increased to 39.2% which is one indicator of our 
financial health. Another indicator is our ability to maintain solid cash flow without having to 
rely on our line of credit. It continues to be a challenge to weigh the financial needs and goals of 
the school with the needs and the goals of the educational program. We have various examples 
of areas where we are trying to balance the financial side with the program side: we have 
recently added a preschool program, we are hiring dual language teachers, we are building a 
new facility, and we are trying to offer a salary and benefits package that will improve staff 
retention. At the same time, we are trying to live within our means and meet all of our bonding 
covenants. All of these changes require us to find the right balance between adding value to the 
programs that the school is able to offer and yet maintaining our solid financial position. 
 In order to understand our budgeting and oversight process, it is important to know 
about the Finance Committee of the Board. The School does have a working Finance 
Committee which is composed of 4 individuals including the Executive Director, Board 
Treasurer, Board Chair and Financial Manager. Meetings usually take place quarterly and 
different items are discussed at each meeting. Depending on the time of year, the Finance 
Committee may be focusing on the performance of the previous quarter or it may be working 
on the next year budget or perhaps even the long-term budget. The Finance Committee also 
works on bettering the accounting/internal control systems as the opportunity for 
improvement presents itself. 
 Prior to June 30th, 2015, the ACC Board adopted the annual budget for the 2015-2016 
fiscal year. This budget is based on 374 students and projects a surplus of $73K. To arrive at a 
budget that can be presented to the board is neither a quick nor easy process. It involves many 
steps usually beginning with the Director and the Principal understanding the needs of the staff 
and students as well as what financial resources we will have at our disposal. There are many 
meetings between the Finance Manager and the Director that take place in order to get a solid 
draft budget in place. At this point, the Finance Committee begins to have meetings and we 
revisit and discuss the various assumptions that have been incorporated into the draft. Because 
of our long-term budget model, we can easily review different scenarios and see how the 
impact of decisions we are making for the upcoming year affect the future years. Once the 
Finance Committee is comfortable with the budget, it is presented to the board for their 
consideration and approval. Even once the budget has been approved, the process never stops! 
The Finance Committee continues to review and update the budget as necessary taking into 
account changes in funding, student enrollment and contracts. In October, we will be doing an 
extensive review of the budget and proposing a budget revision to the board if necessary. 
 Academia César Chávez and Beltz, Kes, Darling and Associates have numerous internal 
control policies in place. A document that describes many of these policies and procedures can 
be found in Appendix D. 
 For the 2014-2015 year, Academia César Chávez once against received the Finance 
Award which is issued annually by the Department of Education. In order to receive this award, 
the school must have timely submission of financial data and demonstrate both fiscal health 
and accuracy in financial reporting. 
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XI. AUTHORIZER 
 Academia César Chávez grew out of the Hispanic Pre-College Project, a successful 
thirteen-year outreach program at the University of St. Thomas (UST) that provided after-
school academic and parent programs for Hispanic elementary and middle school students in 
the local community. When the leadership of the Hispanic Pre-College Project decided to 
develop a charter school, they turned to UST for sponsorship. The University of St. Thomas has 
sponsored ACC since June, 2000. 
 UST holds the schools that it authorizes accountable in five major areas: academic 
performance, fiscal management, board governance, operations and legal compliance. The 
Director of Charter Authorizing made site visits to ACC in December 2014 and May 2015 to 
make observations, hear from key stakeholders and leadership, and observe the school in 
action firsthand. The UST Director also attended the January 28th, 2015 ACC Board meetings as 
well as attending ACC’s Annual Meeting on April 17th, 2015. ACC continues to provide 3 
Quarterly Reports and an Annual Report to the Authorizer, which contains specific information 
outlined by the Quarterly Report Guidelines plus additional information about events and 
activities that have taken place at ACC during the reporting period. ACC and UST also continue 
to work together to provide tuition remission to ACC teachers who are working on graduate 
degrees in education. 
 

The Authorizer liaison and contact is: 
Molly McGraw Healy 
Director of Charter Authorizing  
University of St. Thomas 
1000 LaSalle Avenue 
Minneapolis, MN 55403 
mmcgraw@stthomas.edu 
651-962-4372 (w) 
763-242-2843 (c) 
651-962-4169 (f) 

 
XII. NON-PROFIT STATUS 
Verification of the school’s non-profit status from the Office of the Minnesota Attorney 
General:  

Organization Name:  ACADEMIA CÉSAR CHÁVEZ CHARTER SCHOOL  
Organization Type:  TRUST  
Contact Person:  RAMONA A DE ROSALES  
Address:  1800 AMES AVE., ST PAUL, MN 55119  
IRS Code:  501(c) 03  
Purpose or Description: To promote, support, advance and represent the interests of a 
fully accountable, financially, legally and educationally autonomous public charter 
school.  
Phone Number:  (651) 778-2940  
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Appendix A: 
 

World’s Best Workforce 
 

Prepared by the Academia César Chávez Executive Director, School 
Principal and Instructional Lead Coach with the support of  

Dr. Leslie Reese 
 
 
 

I.  Plan 
 
II.  Summary 
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4073-07, Academia César Chávez Charter School World’s Best Workforce Plan will be 
prominently displayed on the district’s official web page and contain all required elements listed 
consistent with Minnesota Statutes, section 120B.11, in a manner that is accessible and relevant. 
 
I. WORLD’S BEST WORKFORCE PLAN 
 
As written in 2013 MN Statutes section 120B.11, to address the demands of changing 
demographics and increasing demands of the globalized economy of the 21st century, 
Minnesota adopted the following goals for districts throughout the state: 

1. All children are ready to start kindergarten; 
2. All third-graders can read at grade level; 
3. All achievement gaps between students are closed; 
4. All students are ready for career and/or postsecondary education; and 
5. All students graduate from high school. 

ACC has responded to the World’s Best Workforce (WBWF) initiative by taking the following 
actions to address each goal. 
Goal 1. All children are ready to start kindergarten. 

 Establish a full-day Pre-K program. 
The Pre-K program that was initiated in Fall, 2013 is a 50/50 dual immersion program in 
English and Spanish. Research has consistently found that English Language Learners 
(ELL) who receive sustained instruction in their primary language (L1)—through program 
models such as dual immersion—consistently outperform their EL peers in English who 
did not receive L1 instruction. 

Goal 2. All third-graders can read at grade level. 

 Last year we used Fountas and Pinnell assessment kits to regularly monitor student 
progress and guide reading instruction. 

 Focus professional development (PD) on instructional accommodations for English 
Language Learners, who form 75% of ACC’s student population. 

 Augment the time and personnel dedicated to English Language Development (ELD) to 
focus on the oral language and vocabulary development that is a key component of 
reading comprehension.  

 Augment the time and personnel dedicated to Spanish Language Arts (SLA) in order to 
fully support children’s literacy development in L1, with its transfer to the development 
of similar literacy skills and concepts in L2. 

Goal 3. All achievement gaps between students are closed.  

 Continue to focus on ACC’s accountability goals, emphasizing student growth in all 
academic areas, through efforts described in the annual report; 

 Expand the dual immersion program one grade level each year through grade 6; 

 Evaluate current curriculum materials and resources and obtain necessary additional 
materials; 

 Focus professional development on instruction for English language learners, as well as 
on incorporation of the linguistic and cultural strengths of all students into curriculum 
and instruction; 
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 Focus PD for the principal on elements of effective leadership, including fostering of 
purposeful and effective teacher collaboration; 

 Implement a strong evaluation system for principal and teachers; 

 Aligning Benchmark Curriculum with MN Standards and ACC’s scope and sequence; and 

 Use outside supports to provide professional development and instructional strategies 
from outside consultants. 

Goal 4. All students are ready for career and/or postsecondary education. 

 NA 
Goal 5. All students graduate from high school. 

 Continue the efforts outlined in Goals 2 & 3 to ensure that all sixth-graders are reading 
at grade level and that achievement gaps across content areas have been closed. 

 Expand ACC’s program from PreK-6 to grade 8. 

  
APPROVED BY THE ACADEMIA CÉSAR CHÁVEZ CHARTER SCHOOL BOARD OF DIRECTORS ON SEPTEMBER 24, 2014 
 
4073-07, Academia César Chávez Charter School World’s Best Workforce Summary Report, 
submitted in a manner that is accessible and relevant by October 1, 2014. 
 
II. World’s Best Workforce Summary 2013-2014 
 Academia César Chávez offers a high-quality early childhood program that is 
linguistically and culturally appropriate. The Pre-K instructional program has 50% of instruction 
in each language, morning instruction in Spanish, and afternoon instruction in English. In order 
to maintain separation of the languages, English instruction is the responsibility of the English-
model teacher and Spanish instruction is the responsibility of the Spanish-model teacher. Both 
teachers utilize sheltered instructional strategies designed to support second language learners, 
including the use of visuals, developmentally appropriate linguistic objectives, and interactive 
activities designed to promote language production. 
 In addition to ensuring that students are ready for kindergarten, ACC strives to close the 
achievement gap for all its students. In part, this goal is accomplished by ensuring all third-
graders can read at grade level, which sets the course for these students to graduate from high 
school and to continue on with their postsecondary education. 
 ACC uses NWEA testing in reading and math to measure student attainment of 
nationally established growth targets. Teachers use Fountas and Pinnell assessments to monitor 
student progress in reading and to identify student needs. Individual progress in Spanish 
Language Arts is monitored using the IDEA Proficiency Test; and the results provide a guide 
when grouping students for instruction. Similarly, ACCESS data is used to monitor student 
progress in English language proficiency to facilitate instructional grouping, and to target 
student’s academic objectives.   
 
ACC collects and analyzes data related to additional accountability indicators in Tables 9-a 
through 9-e (Annual Report 2013-14, p.30-35) on an annual basis. The summary includes the 
percentage of students at or above the mean grade level on the MAP (i.e. at or above the 
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national median score for the grade level) providing a benchmark that enables the school to 
monitor the attainment of Goals 2 and 3.  
 Besides using testing data to assess student progress, ACC also surveys the community 
each year on an annual basis. Parent satisfaction with ACC’s mission and vision, instructional 
program, and staff is consistently high. Key findings are summarized in the annual report 
(Annual Report 2013-14, Appendix D: Parent and Student Data Tables). Additional survey data 
was used in planning workshops and activities for parents. Surveys were sent to 278 families 
that enrolled 387 students for 2013-14; and 242 surveys were received, resulting in a response 
rate of 87%. The information gained from parent and student feedback influence the overall 
strategic approach towards implementation. 
 Strategies for improving results include strategies in the areas of program design, 
professional development, and the implementation of curricular materials and resources. In 
response to research findings that consistently demonstrate that sustained and quality primary 
language instruction is associated with higher student academic performance in English, the 
Board supported the development of a new dual immersion program last year and the 
expansion of the program to grade 2 this year. The Board also approved the expansion of the 
English Language Development and Spanish Language Arts portions of the Dual Language 
Enrichment Program to 60 minutes per day. This will enable teachers to focus on oral language 
and vocabulary development, an identified need on ACCESS data in English, as well as on 
reading and writing in Spanish. In addition, teachers reviewed curricular materials in 2013-2014, 
that resulted in the purchase of new instructional materials for English Language Development. 
 Throughout the academic year, 30 days are dedicated to professional development 
(Annual Report 2013-14, p.17-18). These sessions include development in teaching English 
Language Learners and the use of Benchmark curriculum which is new for 2014-15. Teachers 
meet weekly in Professional Learning Communities (PLCs) to analyze student data, create 
common formative assessments, and review best teaching practices. In addition, the 
Instructional Leadership Team (ILT) has developed a professional development (PD) plan for 
2014-2015, addressing identified needs in the areas of literacy, English learner education, and 
cultural competence. PD topics under consideration include a cultural community tour, further 
support for the implementation of the Benchmark Literacy Program, and instructional 
strategies supporting dual language and literacy development focusing on English Language 
Learners. Instructional staff also participate in regular meetings with MDE’s Center for 
Excellence consultants to analyze reading and math data thus driving instruction, refining the 
Record of Continuous Improvement (RCI), and supporting the work of Professional Learning 
Communities (PLCs).  
 The Principal is also engaged in continuous professional development (Annual Report 
2013-14, p.18). The McKnight foundation contributes guidance on the formation of a successful 
and sustainable dual immersion program. The Principal receives assistance from an outside 
consultant on the intricacies of human resource issues that arise in a school setting. In addition 
to this assistance, the Principal receives extensive professional development from the Executive 
Director who supervises and coaches every aspect of the Principal position in order for the 
principal to become an instructional leader. The Principal’s evaluation consists of formal 
reviews by the Executive Director three times a year, adhering to the following criteria: 1) goal 
setting, 2) mid-year progress checks and 3) achievement of goals.  
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 The Board of Directors, parents, and staff remain committed to ACC’s mission. We are 
confident that accountability goals (Annual Report 2013-14, Table 8, p.30) in reading and math 
performance, English language proficiency, Spanish language proficiency, and school 
attendance represent the best measures of progress in meeting the broader WBWF goals and 
in closing achievement gaps. 
 The implementation team for the WBWF plan will consist of the Principal and the 
Instructional Leadership Team to carry forward the instructional strategies. In addition, ACC has 
decided to bring together two existing and effective leadership teams to form the District 
Advisory Committee: the Instructional Leadership Team (ILT), made up of representative 
teachers, specialists, and the principal; and the Comité de Padres y Comunidad (CPC Committee 
of Parents and Community), composed of parents and community members. Each committee 
will continue to hold separate meetings, but will come together twice yearly to participate in 
planning and reviewing the World Best Workforce Plan. The implementation team for the 
WBWF plan believes this is the best and most strategic use of human resources in a single-
school district. 
 ACC embraces an educational program which supports the goal of students becoming 
bilingual and bi-literate and establishes standards and expectations for all children in both 
languages as stated in the school’s mission statement. Best practices in language acquisition 
support academic development in English and Spanish. ACC’s student population is 76% English 
Language Learners. Scientific research shows that second language learners who are supported 
in their primary language while learning a new language have greater academic success across 
the curriculum than learners whose primary language is not supported. At ACC, English 
Language Development (ELD) is an in-class program, delivered by classroom teachers and 
supplemented by ELD teachers. This model was developed by ACC with the guidance of Dr. 
Leslie Reese and Ron Reese of California State University, Long Beach (CSULB) California. 
 
Academia César Chávez Multiple Measurement Summary (MMR) Report Results 
 This year the Multiple Measurement Summary Report showed that Academia César 
Chávez attained 50.58 out of 150 possible points = 33.72%. This percentage designated us as a 
focus school for the 2014 school year. The school showed growth in students reaching 
academic targets from the 2013 school year (137) to the 2014 school year (144). The results 
also indicated that ACC is closing the achievement gap in all subgroups in language arts; 
however the school did not accomplish the same goals in Math. The school plans to close the 
achievement gap in math and language arts for all students through focused instruction and a 
clear professional development plan.  
 
SMART Goals 
 Goal 1:  The percentage of all students in Pre-Kindergarten Instructional Program at 
Academia César Chávez who are Kindergarten ready on the C.O.R. assessment will increase 
from 69% in 2014 to 75% in 2015, from 75% in 2015 to 85% in 2016, and from 85% to 100.0% in 
2017. 
 Goal 2:  The percentage of all 3rd grade students at Academia César Chávez who are 
grade level literate on the STEP Literacy Assessment will increase from 19.2% in 2014 to 35.0% 
2015.  



47 

 Goal 3:  The percentage of all students in grades 3-6 at Academia César Chávez enrolled 
by October 1 who are proficient on the Math MCA (all accountability tests) will increase from 
22.5% in 2015 to 27.5% in 2016 and from 27.5% in 2016 to 52.5% in 2017. 
 The percentage of all students in grades 3-6 at Academia César Chávez enrolled by 
October 1 who are proficient on the Reading MCA (all accountability tests) will increase from 
30.4% in 2015 to 35.4% in 2016 and from 35.4% in 2016 to 60.4% in 2017. 
 The percentage of all students in grades K-6 at Academia César Chávez who meet their 
target goals on the NWEA MAP assessment for Reading will increase from 54% in 2014 to 75% 
in 2015. 
 The percentage of all students in grades K-6 at Academia César Chávez who meet their 
target goals on the NWEA MAP assessment for Math will increase from 57% in 2014 to 75% in 
2015. 
 Spanish Language Arts (SLA) Goal:  The percentage of all students in grades K-6 at 
Academia César Chávez who will make one level or more of growth on the Spanish IPT 
assessment for Oral Language will increase from 60% in 2014 to 67% in 2015. The percentage of 
all students in grades K-6 at Academia César Chávez who will make one level or more of growth 
on the Spanish IPT assessment for Written Language will increase from 29% in 2014 to 60% in 
2015. 

 
 
 
 
 
 
 
 
 

Appendix B: 
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Academic Performance Data Tables 
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2014-2015 Performance on State Assessments 
 

Table 1: Students at or above National Norms (NWEA Results) 
NWEA % At or Above National Norm 
Group—Reading  

 
NWEA % At or Above National Norm 
Group—Math  

 

# 
Students 
Tested, 

Fall-
Spring 

% At or 
Above 

National 
Norm 

# At or 
Above 

National 
Norm   

# 
Students 
Tested, 
Spring 

% At or 
Above 

National 
Median 

# At or 
Above 

National 
Median 

Kinder 63 8% 5  Kinder 63 17% 11 

Grade 1 49 14% 7  Grade 1 49 14% 7 
Grade 2 59 27% 16  Grade 2 59 27% 16 
Grade 3 39 33% 13  Grade 3 39 26% 10 
Grade 4 49 39% 19  Grade 4 51 33% 17 
Grade 5 43 28% 12  Grade 5 43 33% 14 
Grade 6 36 25% 9  Grade 6 36 39% 14 
Overall 338 24% 81  Overall 340 26% 89 
 

Table 2: Students Meeting Growth Goals (NWEA) 

NWEA % Meeting RIT Growth Goals - 
Reading 

 
NWEA % Meeting RIT Growth Goals - 
Math 

 

# 
Students 
Tested, 
Fall & 
Spring 

% 
Meeting 

Goal 

# 
Meeting 

Goal   

# 
Students 
Tested, 
Fall & 
Spring 

% 
Meeting 

Goal 

# 
Meeting 

Goal 

Kinder 63 44% 28  Kinder 63 63% 40 

Grade 1 49 43% 21  Grade 1 49 51% 25 
Grade 2 59 59% 35  Grade 2 59 54% 32 
Grade 3 39 69% 27  Grade 3 39 67% 26 
Grade 4 49 57% 28  Grade 4 51 76% 39 
Grade 5 43 51% 22  Grade 5 43 67% 29 

Grade 6 36 56% 20  Grade 6 36 64% 23 
Overall 338 54% 181  Overall 340 63% 214 
 

Note: The Minnesota Comprehensive Assessment (MCA III) tests are given in the spring of 

each year. The Minnesota Department of Education reports percentages of students scoring at 
or above proficiency levels on the tests. The following tables present percentages of ACC 
students meeting state proficiency standards. For comparison purposes, Minnesota state 
percentages are included. 
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Table 3: MCA-III Reading 
Percent Proficient on MCA-III Reading 2014-2015 School Year 

 # of Students Tested 
ACC Percent 
Proficient 

Minnesota Percent 
Proficient 

Grade 3 47 17.0% 58.9% 

Grade 4 53 34% 57.9% 

Grade 5 46 32.6% 66.7% 

Grade 6 39 30.8% 63.9% 

All Grades 185 28.6% 59.5% 

 

Table 4: MCA-III Math 
Percent Proficient on MCA III Math 2013-2014 School Year 

 # of Students Tested 
ACC Percent 
Proficient 

Minnesota Percent 
Proficient 

Grade 3 47 17.0% 70.9% 

Grade 4 53 37.7% 70.0% 

Grade 5 46 8.7% 59.7% 

Grade 6 40 15.0% 57.9% 

All Grades 186 20.4% 60.2% 

 

Note: MCA growth tables below divide students into 2 groups: students who met or exceeded 

the “proficient” level and those who were “not proficient.” Within each group, the growth that 
students demonstrated over the course of the year is categorized as high, medium, or low. 
Schools with relatively larger numbers of students in the “not proficient” category seek to show 
high levels of growth for these students, indicating that they are catching up to their higher 
performing peers. A high percentage of students in the not proficient/low growth category is a 
cause for concern. Data are available for the 2013-2014 academic year. 
 

Table 5: Growth in Reading by Proficient/Not Proficient Category 
Percent Growth on MCA III Reading SY2013-2014 

 # of Students % In Each Category 

% Not Prof, High Growth 24 17.9% 

% Not Prof, Med Growth 44 32.8% 

% Not Prof, Low Growth 21 15.7% 

% Prof, High Growth 9 6.7% 

% Prof, Med Growth 23 17.2% 

% Prof, Low Growth 13 9.7% 

TOTAL* 133  

*May not add up to 100% due to independent rounding 

MDE reported “students on track for success:  41.8% 
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Table 6: Growth in Math by Proficient/Non Proficient Category 

Percent Growth on MCA III Math SY2013-2014 

 # of Students % In Each Category 

% Not Prof, High Growth 18 13.0% 

% Not Prof, Med Growth 41 29.7% 

% Not Prof, Low Growth 33 23.9% 

% Prof, High Growth 8 5.8% 

% Prof, Med Growth 20 14.5% 

% Prof, Low Growth 18 13.0% 

TOTAL*   

*May not add up to 100% due to independent rounding 

MDE reported “students on track for success:  33.3% 
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ACC Performance Over Time 
 

Table 7: MCA Results--% Meeting or Exceeding Proficiency 
 2011* 2012 2013** 2014 2015 

READING 

Hispanic Reading ACC 53.2 51.8 32.0 31.1 28.4 

Hispanic Reading 
Statewide 

53.1 54.3 34.0 36.1 
36.9 

EL Reading ACC 45.0 49.3 29.9 31.0 22.3 

EL Reading Statewide 37.6 37.7 17.2 17.6 17.5 

Low SES Reading ACC 52.6 52.4 32.8 30.3 27.9 

Low SES Reading 
Statewide 

58.2 59.4 38.8 40.1 
40.4 

Hispanic ELL Low SES ACC 44.5 50.0 30.2 31.6 21.2 

Hispanic ELL Low SES 
Statewide 

34.8 35.1 15.5 15.6 
14.6 

All Reading ACC 53.2 52.7 33.0 31.3 28.6 

All Reading Statewide 74.0 75.3 57.6 58.8 59.5 

MATH 

Hispanic Math ACC 36.9 45.8 30.6 22.0 19.8 

Hispanic Math Statewide 33.2 41.0 38.6 38.2 37.5 

EL Math ACC 27.4 45.3 32.0 24.2 18.9 

EL Math Statewide 27.3 32.8 28.8 27.3 25.4 

Low SES Math ACC 36.0 46.7 31.6 23.8 20.0 

Low SES Math Statewide 39.2 47.0 43.6 42.2 40.8 

Hispanic ELL Low SES ACC 26.8 44.8 30.0 22.9 18.5 

Hispanic ELL Low SES 
Statewide 

21.0 26.1 23.2 23.2 21.5 

All Math ACC 36.8 47.0 31.6 24.0 20.4 

All Math Statewide 57.8 65.4 62.6 61.4 60.2 

*Math MCA III administered for the first time 
**Reading MCA III administered for the first time 
  



53 

Spanish Language Outcomes (IDEA Proficiency Test—IPT) 
 
Note: The IPT yields a score from 1 (very limited proficiency) to 6 (proficient) in the areas of 
oral language, reading, and writing. The tables below record the percentages of students who 
showed growth from one level to the next (or more) over the course of the year. Students 
who attain and remain at level 6 by definition cannot show growth and are not included in 
the growth calculations.  
 

Table 8: Overall Progress in Spanish Language 

 

Increased one or 
more levels 
2013 

Increased one or 
more levels 
2014 

Increased one or 
more levels 2015 

Oral Language 35 % 64 % 7% 

Reading 31% 29 % NA 

Writing 30 % 29 % 44% 

 

Table 9: Progress in Spanish Language by Grade Level 

Grade 

Increased one or 
more levels 
2013 

Increased one or 
more levels 
2014 

Increased one or 
more levels 2015 

Kindergarten - Oral Language 68.5% 70% N/A 

Grade 1 - Oral Language 55.9 % 84 % 5% 

Grade 2 - Oral Language 41.9 % 85% 15% 

Grade 3 - Oral Language 39.3 % 54% 28% 

Grade 4 - Oral Language 17.8 % 25 % 3% 

Grade 5 - Oral Language 9.6 % 36% 14 % 

Grade 6 - Oral Language 13.0 % 17% 6% 

Grade 

Increased one or 
more levels 
2013 

Increased one or 
more levels 
2014 

% Students scoring 
at or above 
national norm 

Grade 1 - Reading 60.0% 67% -- 

Grade 2 - Reading 0 % 4% 22% 

Grade 3 - Reading 37.5 % 3% 30% 

Grade 4 - Reading 27.9 % 33 % 34% 

Grade 5 - Reading 13.7 % 6% 52% 

Grade 6 - Reading 47.8 % 36% 33% 

Grade 

Increased one or 
more levels 
2013 

Increased one or 
more levels 
2014 

Increased one or 
more levels 2015 

Grade 1 - Writing  28.6 % 31% 60% 

Grade 2 - Writing  15.0 % 12% 45% 
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Grade 3 - Writing  43.4 % 6% 64% 

Grade 4 - Writing  11.9 % 38% 24% 

Grade 5 - Writing  35.3 % 56% 45% 

Grade 6 - Writing  39.1 % 26% 31% 

 

Table 10: Students Scoring at or Above Proficient Level in Spanish Oral Language 
by Grade 

Grade 
Percentage of Class 
2013 

Percentage of Class 
2014 

Percentage of Class 2015 

Pre-K   0% 

K 12 % 28 % 6% 

1 17 % 48 % 33% 

2 56 % 58 % 40% 

3 63% 55 % 45% 

4 67% 64 % 47% 

5 77 % 71 % 65% 

6 74 % 75 % 62% 

 

Table 11: Oral Language Proficiency Level (1-6) by Grade 

 
1 2 3 4 5 6 

Pre-K 21.1% 73.7% 5.3% 0% 0% 0% 

K 10.4% 49.2% 34.3% 4.5% 1.5% 0% 

1 10.5% 36.8% 19.3% 12.3% 19.3% 1.8% 

2 7.7% 18.5% 21.5% 12.3% 29.2% 10.8% 

3 10.6% 23.4% 4.3% 17.0% 19.1% 25.5% 

4 9.4% 15.1% 15.1% 13.2% 26.4% 20.8% 

5 21.7% 10.9% 17.4% 4.3% 21.7% 43.5% 

6 5.1% 5.1% 10.3% 10.3% 23.0% 46.2% 

*For grades Pre-K to 1, levels 4-6 are considered fluent. For grades 2-6, levels 5-6 are 
considered fluent. 
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Appendix C: 
 

Parent and Student Survey 
Data Tables 
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Parent Responses to the Spring, 2015 Survey in English 
 

Table 1:  Perceptions of Child’s School Experience 
Please check the box that best describes your feelings about each statement. 

Statement N Very True True Somewhat 
True 

Not True 

My child has learned a lot at this 
school. 

64 30 (46.9%) 31 (48.4%) 3 (4.7%) 0 (00%) 

This school has challenged my 
child. 

64 23 (35.9%) 29 (45.3%) 12 (18.8%) 0 (0%) 

This school helped my child feel 
good about him/herself. 

63  23 (36.5%) 33 (52.4%) 6 (9.5%) 1 (1.6%) 

My child likes being at this school. 65 32 (49.2%) 26 (40.0%) 5 (7.7%) 2 (3.1%) 

My child has been learning about 
his/her culture this year at this 
school. 

64 30 (46.9%) 23 (35.9%) 7 (10.9%) 4 (6.3%) 

My child looks forward to coming 
to school almost every day. 

64  26 (40.6%) 28 (43.3%) 8 (12.5%) 2 (3.1%) 

My child is given praise at school 
for his/her work. 

65 28 (43.1%) 26 (40.0%) 11 (16.9%) 0 (0%) 

My child is learning about many 
different world cultures at this 
school in addition to their own 
culture. 

64 23 (35.9%) 26 (40.6%) 10 (15.6%) 5 (7.8%) 

 

Table 2:  Important Factors in Choosing ACC 
Please tell us how important each of these factors was in your decision to send your children 
to Academia César Chávez. 

 N Not 
Important 

Somewhat 
Important 

Important Very 
Important 

To help my child learn about 
his/her culture 

65 3 (4.6%) 3 (4.6%) 21 (32.3%) 38 (58.5%) 

To give my child a safe and 
comfortable school setting 

65 1 (1.5%) 1 (1.5%) 15 (23.1%) 48 (73.8%) 

To help my child speak well in both 
English and Spanish 

66 3 (4.5%) 2 (3.0%) 18 (27.3%) 43 (65.2%) 

To give my child a strong academic 
program 

65 2 (3.1%) 0 (0%) 18 (27.7%) 45 (69.2%) 

 
 
 

Table 3:  Satisfaction with ACC 
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How satisfied are you with the school in these areas? 

 Total 
Resp. 

Not 
Satisfied 

Somewhat 
Satisfied 

Satisfied Very 
Satisfied 

How much my child is learning 
about his/her culture 

64 3 (4.7%) 6 (9.4%) 36 (56.3%) 19 (29.7%) 

The safety and comfort of the 
school 

65 1 (1.5%) 3 (4.6%) 30 (46.2%) 31 (47.7%) 

My child’s progress speaking in 
both English and Spanish 

64 5 (7.8%) 11 (17.2%) 24 (37.5%) 24 (37.5%) 

The academic program at the 
school 

64 2 (3.1%) 4 (6.3%) 33 (51.6%) 25 (39.1%) 

Every child celebrated for his/her 
contributions to the school 

64 0 (0%) 5 (7.8%) 34 (53.1%) 25 (39.1%) 

 

Table 4:  Family/School Communication 
ACC works to have positive communication with families. Please rate how helpful you feel 
the following forms of communication are.  

 N Not 
Satisfied 

Somewhat 
Satisfied 

Satisfied Very 
Satisfied 

Weekly Newsletters 65 3 (4.6%) 6 (9.2%) 36 (55.4%) 20 (30.8%) 

Progress Reports 65 0 (0%) 7 (10.8%) 34 (52.3%) 24 (36.9%) 

Phone calls 63 3 (4.8%) 10 (15.9%) 37 (58.7%) 13 (20.6%) 

Parent/Teacher Conferences 64 1 (1.6%) 2 (3.1%) 35 (54.7%) 26 (40.6%) 

Home Visits 58 2 (3.4%) 1 (1.7%) 35 (60.3%) 20 (34.5%) 

Open door school policy 62 4 (6.5%) 2 (3.2%) 32 (51.6%) 24 (38.7%) 

One-on-one conversations with 
the teacher about my child’s 
progress 

64 1 (1.6%) 1 (1.6%) 36 (56.3%) 26 (40.6%) 

 

Table 5:  Homework Practices, n=74 
Homework  N Yes No 

Does your child do homework at home? 64 63 (98.4%) 1 (1.6%) 

Do you think the homework is at the 
appropriate level for your child? 

63 58 (92.1%) 5 (7.9%) 

Are you able to help your child with the 
homework they bring home? 

58 56 (96.6%) 2 (3.4%) 

 
 
 
 
 

Parent Responses to the Spring, 2015 Survey in Spanish 
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Table 6:  Perceptions of Child’s School Experience/Actitudes acerca de la 
experiencia escolar de su hijo/a 
Favor de marcar en la casilla que mejor desceba su respuesta para cada declaración  

Declaración Muy 
Cierto 

Cierto  Poco 
Cierto 

Falso  N 

Mi hijo/a ha aprendido mucho en 
esta escuela.  

109 
(61.6%) 

60 
(33.9%) 

7 (4.0%) 1 (0.6%) 177 

Esta escuela le ha dado desafíos a 
mi hijo/a.  

55 
(33.3%) 

93 
(56.4%) 

12 (7.3%) 5 (3.0%) 165 

Esta escuela ha ayudado a mi 
hijo/a sentirse bien consigo 
mismo/a.  

93 
(54.1%) 

70 
(40.7%) 

5 (2.9%) 4 (2.3%) 172 

A mi hijo/a le gusta estar en esta 
escuela.  

107 
(61.8%) 

57 
(32.9%) 

6 (3.5%) 3 (1.7%) 173 

Mi hijo/a ha estado aprendiendo 
acerca de su cultura en esta 
escuela durante este año.  

102 
(60.4%) 

57 
(33.7%) 

7 (4.1%) 3 (1.8%) 169 

Mi hijo/a quiere venir con gusto a 
esta escuela casi todos los días. 

104 
(59.1%) 

58 
(33.0%) 

11 (6.3%) 3 (1.7%) 176 

Mi hijo/a recibe halagos en esta 
escuela por su buen trabajo.  

90 
(52.9%) 

67 
(39.4%) 

10 (5.9%) 3 (1.8%) 170 

Mi hijo/a aprende de diferentes 
culturas además de la suya en esta 
escuela.  

85 
(51.2%) 

62 
(37.3%) 

14 (8.9%) 8 (4.8%) 166 

 

Table 7:  Important Factors in Choosing ACC/Importancia de varios factores en la 
decisión de escoger la Escuela ACC 
Por favor, díganos la importancia de estos elementos en su decisión de mandar a sus hijos a la 
Academia Cesar Chávez 

 No Era 
Importante 

Un Poco 
Importante 

Importante Muy 
Importante 

N 

Para ayudar a mi hijo/a 
aprender acerca de su 
cultura  

3 (1.8%) 13 (7.6%) 70 (40.9%) 85 (49.7%) 171 

Para dar a mi hijo/a un 
ambiente escolar 
confortable y seguro  

3 (1.7%) 2 (1.2%) 53 (30.8%) 114 
(66.3%) 

172 

Para ayudar a mi hijo/a 
hablar bien el Español y el 
Ingles  

2 (1.1%) 1 (0.6%) 30 (17.1%) 142 
(81.1%) 

175 

Para dar a mi hijo/a un 3 (1.8%) 1 (0.6%) 36 (21.1%) 131 171 
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fuerte programa académico  (76.6%) 

 

Table 8:  Satisfaction with ACC/Satisfacción con la ACC 
Qué nivel de satisfacción tienen con la escuela en estas áreas? 

 No 
Satisfechos 

Un Poco 
Satisfechos 

Satisfechos Muy 
Satisfechos 

N 

Como mi hijo/a esta 
aprendiendo su cultura.  

2 (1.2%) 11 (6.5%) 86 (51.2%) 69 (41.1%) 168 

La seguridad y comodidad 
de la escuela.  

3 (1.7%) 11 (6.3%) 71 (40.8%) 89 (51.1%) 174 

El progreso de mi hijo/a 
para hablar ambos 
idiomas, tanto Ingles 
como español.  

2 (1.2%) 8 (4.6%) 54 (31.2%) 109 
(63.0%) 

173 

El programa académico de 
la escuela.  

0 (0%) 6 (3.7%) 77 (47.0%) 81 (49.4%) 164 

Se celebran los logros y 
contribuciones de cada 
niño en la escuela.  

1 (0.6%) 16 (9.5%) 82 (48.5%) 69 (40.8%) 169 

 

Table 9:  Family/School Communication/Comunicación entre la familia y la 
escuela 
ACC trabaja para tener una comunicación positive con las familias, Por favor califique que tan 
buenas son las siguientes formas de comunicación.  

 N Insatisfecho Algo 
Satisfecho 

Satisfecho Muy 
Satisfecho 

Noticias Semanales 161 3 (1.9%) 13 (8.1%) 87 (54.0%) 58 (36.0%) 

Reportes de Progreso 158 2 (1.3%) 14 (8.9%) 73 (46.2%) 69 (43.7%) 

Llamadas a casa/Dejar 
mensajes 

162 10 (6.2%) 21 (13.0%) 66 (40.7%) 65 (40.1%) 

Conferencias 
Padres/Maestros 

161 1 (1.2%) 7 (4.3%) 70 (43.5%) 82 (50.9%) 

Visitas a Casa 151 7 (4.6%) 12 (7.9%) 71 (47.0%) 61 (40.4%) 

Política de escuela con 
puertas abiertas 

148 2 (1.4%) 17 (11.5%) 60 (40.5%) 69 (46.6%) 

Conversaciones 
individuals con los 
maestros acerca del 
progreso de los 
estudiantes 

157 3 (1.9%) 13 (8.3%) 64 (40.8%) 77 (49.0%) 

 

Table 10:  Homework Practices/Tareas en casa 



60 

Tarea  N Sí No 

Su hijo/a hace su tarea en casa? 170 167 (98.2%) 3 (1.8%) 

Cree que la tarea es de nivel adecuado 
para su hijo/a? 

166 160 (96.4%) 6 (3.6%) 

Es usted capaz de ayudar a su hijo/a con 
la tarea que traen a casa? 

163  154 (94.5%) 9 (5.5%) 

 

Table 11:  Responses to Student Survey, Kindergarten through Grade 2 
Questions Yes Sometimes No 

#1 I like reading  102 (64.6%) 42 (26.6%) 14 (8.9%) 
#2 I like math 106 (67.9%) 28 (17.9%) 22 (14.1%) 

#3 I like writing  99 (66.4%) 33 (22.1%) 17 (11.4%) 
#4 I like being in this classroom  125 (79.6%) 20 (12.7%) 12 (7.6%) 

#5 I like my school 125 (80.1%) 18 (11.5%) 13 (8.3%) 
#6 I think my teacher cares about me  134 (85.9%) 11 (7.1%) 11 (7.1%) 
#7 I am learning a lot in school 133 (85.8%) 16 (10.3%) 6 (3.9%) 
#8 Learning is fun in this classroom 119 (77.3%) 27 (17.5%) 8 (5.2%) 
#9 My teacher is nice to other students 115 (79.3%) 23 (15.9%) 7 (4.8%) 
#11 I want to come to school everyday 95 (65.1%) 34 (23.3%) 17 (11.6%) 
#14 When my teacher talks, I understand 
what is being said 109 (74.7%) 32 (21.9%) 5 (3.4%) 
#16 I feel safe in my classroom 109 (78.4%) 17 (12.2%) 13 (9.4%) 
 Just Right Easy Too Hard 

#10 The work we do in class is: 94 (64.4%) 32 (21.9%) 20 (13.7%) 
 Always Sometimes Not Very Much 
#12 I like other students in my classroom 109 (74.1%) 27 (18.4%) 11 (7.5%) 
 Just Right Not Enough Too Much 
#13 The homework we get is:  89 (63.1%) 20 (14.2%) 32 (22.7%) 
 Yes Most of Them No 

#15 I think our classroom rules are fair 111 (77.1%) 23 (16.0%) 10 (6.9%) 

 

Table 12:  Responses to Student Survey, Grades 3-6 

Questions 
Strongly 

agree 
Agree Neutral Disagree 

Strongly 
Disagree 

#1 I Feel like I belong at ACC 54 
(35.8%) 

40 (26.5%) 40 
(26.5%) 

9 (6.0%) 8 (5.3%) 

#2 I feel safe at ACC 65 
(43.0%) 

36 (23.8%) 29 
(19.2%) 

17 
(11.3%) 

4 (2.6%) 

#3 I have fun learning 56 
(37.1%) 

44 (29.1%) 33 
(21.9%) 

11 (7.3%) 7 (4.6%) 

#4 I like this school 61 
(40.4%) 

29 (19.2%) 30 
(19.9%) 

19 
(12.6%) 

12 (7.9%) 
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#5 This school is good 55 
(36.4%) 

34 (22.5%) 36 
(23.8%) 

18 
(11.9%) 

8 (5.3%) 

#6 I have freedom at this school 33 
(21.6%) 

37 (24.2%) 42 
(27.5%) 

19 
(12.4%) 

22 
(14.4%) 

#7 I have choices in what I learn 43 
(29.1%) 

47 (31.8%) 31 
(20.9%) 

18 
(12.2%) 

9 (6.1%) 

#8 My teacher treats me with 
respect 

100 
(67.1%) 

28 (18.8%) 10 (6.7%) 5 (3.4%) 6 (4.0%) 

#9 My teacher cares about me 97 
(64.7%) 

32 (21.3%) 10 (6.7%) 3 (2.0%) 8 (5.3%) 

#10 My teacher thinks I will be 
successful 

102 
(68.9%) 

28 (18.9%) 11 (7.4%) 2 (1.4%) 5 (3.4%) 

#11 My teacher listens to my 
ideas 

68 
(45.3%) 

45 (30.0%) 27 
(18.0%) 

6 (4.0%) 4 (2.7%) 

#12 My principal cares about 
me 

63 
(42.3%) 

32 (21.5%) 26 
(17.4%) 

17 
(11.4%) 

11 (7.4%) 

#13 My teacher is a good 
teacher 

100 
(69.4%) 

26 (18.1%) 10 (6.9%) 2 (1.4%) 6 (4.2%) 

#14 My teacher believes I can 
learn 

99 
(66.9%) 

31 (20.9%) 10 (6.8%) 2 (1.4%) 6 (4.1% 

#15 I am recognized for good 
work 

58 
(39.5%) 

48 (32.7%) 24 
(16.3%) 

11 (7.5%) 6 (4.1%) 

#16 I am challenged by my 
work 

47 
(31.8%) 

49 (33.1%) 37 
(25.0%) 

7 (4.7%) 8 (5.4%) 

#17 The work I do in class 
makes me think 

65 
(43.9%) 

40 (27.0%) 27 
(18.2%) 

9 (6.1%) 7 (4.7%) 

#18 I know what I am supposed 
to be learning 

68 
(46.3%) 

47 (32.0%) 21 
(14.3%) 

7 (4.8%) 4 (2.7%) 

#19 I am a good student 60 
(40.5%) 

46 (31.1%) 25 
(16.9%) 

9 (6.1%) 8 (5.4%) 

#20 I could be a better student 86 
(58.1%) 

34 (23.0%) 11 (7.4%) 9 (6.1%) 8 (5.4%) 

#21 Very good work is expected 
at ACC 

71 
(48.0%) 

43 (29.1%) 19 
(12.8%) 

10 (6.8%) 5 (3.4%) 

#22 I behave well at school 58 
(38.7%) 

48 (32.0%) 30 
(20.0%) 

9 (6.0%) 5 (3.3%) 

#23 Students are treated fairly 
by teachers 

57 
(38.0%) 

48 (32.0%) 19 
(12.7%) 

17 
(11.3%) 

9 (6.0%) 

#24 Students are treated fairly 
by the principal 

59 
(39.3%) 

36 (24.0%) 28 
(18.7%) 

17 
(11.3%) 

10 (6.7%) 

#25 Students are treated fairly 
by the people on recess duty 

44 
(29.3%) 

35 (23.3%) 29 
(19.3%) 

17 
(11.3%) 

25 
(16.7%) 

#26 Students at school are 
friendly 

33 
(21.7%) 

32 (21.1%) 56 
(36.8%) 

18 
(11.8%) 

13 (8.6%) 
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#27 Students at school treat me 
with respect 

33 
(21.7%) 

45 (29.6%) 37 
(24.3%) 

20 
(13.2%) 

17 
(11.2%) 

#28 I have a lot of friends 69 
(45.7%) 

33 (21.9%) 20 
(13.2%) 

18 
(11.9%) 

11 (7.3%) 

#29 I have support for my 
learning at home 

80 
(53.0%) 

34 (22.5%) 30 
(19.9%) 

4 (2.6%) 3 (2.0%) 

#30 My family believes I can do 
well in school 

115 
(76.2%) 

21 (13.9%) 5 (3.3%) 6 (4.0%) 4 (2.6%) 

#31 My family wants me to do 
well in school 

123 
(82.6%) 

13 (8.7%) 5 (3.4%) 3 (2.0%) 5 (3.4%) 
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Finances 
 
 

Entity Level Controls prepared by Judith Darling, ACC, 8/25/2013 
Section 1: Control Environment Section 
Section 2: Risk Assessment Section 
Section 3: Control Activities Section 
Section 4: Information and Communication System Section 
Section 5: Monitoring 
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Judith Darling, ACC   

  

Section 1: Control Environment Description 

Communication and Enforcement of Integrity and 
Ethical Values 

  

Describe how governance and management 
communicate and/or convey the expectation of 
integrity and ethical values at the work place (related 
to both behavior and financial reporting). Consider the 
following: 
• Nature (written or verbal), venue, and timing of 
management’s communications regarding integrity 
and ethical values 
• Conveyance of an attitude of control consciousness 
and positive “tone at the top” 
• Identification and monitoring of (compensation) 
policies or other incentives that may motivate 
unethical behavior (e.g., budget manipulation) 

The school board and management have extensive 
training as previously required by the state of MN 
statute. Additionally, the board and key employees 
are required to sign conflict of interest forms as a 
component of certain Dept. of Ed mandates, 
authorizer requirements or as a component of the 
annual financial audit. Additionally, this is 
communicated to the employees through the staff 
handbook and through Board policy. 

Commitment to Competence   

Consider the following: 
• Does management consider the competence levels 
that are necessary for various jobs and the skills and 
knowledge that are required for reliable accounting 
and financial reporting? 
• Do accounting personnel have the background, 
education, and experience appropriate for their 
duties? 
• When appropriate, are in-house accounting and 
financial reporting competencies supplemented 
through arrangements with outside specialists? 
• Do employees receive appropriate training to 
maintain their accounting and financial reporting 
competencies? 
• Are employees periodically reviewed to evaluate 
their competency in performing their assigned duties? 

Management performs background checks and may 
request detailed letter of recommendations or 
discussions with potential employee references. The 
school contracts with BKDA for its financial services. 
BKDA employees attend training, both internally and 
externally, to ensure that the school's finances are 
managed effectively, ethically and accurately. Many 
of the accounting staff have accounting degrees, 
CPAs or MBAs. 
 
 
 
 
 
 
 
  

Participation by Those Charged With Governance   
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Describe how the board of directors or audit 
committee (or comparable body) oversees the 
financial reporting process. Consider the following: 
• Active oversight by the board or committee, 
functioning independently from management, 
including consideration of the financial reporting 
process, system of internal control, and other 
significant matters 
• Knowledge, experience, and stature of the members 
• Financial accounting expertise of audit committee or 
finance committee members 
• Regular review of key information (financial reports, 
significant contracts, executive compensation, etc) 
• The appropriateness of their actions, including the 
degree to which difficult questions are raised and 
pursued with management 
• Their interaction with internal and external auditors 

The Board as well as the Finance Committee are 
responsible for governance related to financial 
management. Concerns include review of bank 
statements, detail review of budgets and financial 
statements and an advanced understanding of GAAP 
for many treasurers and committees. The finance 
committee/Board receive the audit report and are 
typically interviewed for knowledge of fraud or other 
concerns related to financial management. 

Management’s Philosophy and Operating Style   

Describe how management establishes, 
communicates, monitors the entity’s controls, and 
holds individuals accountable for their internal control 
responsibilities. Consider the following:• Actions taken 
or planned to correct important control weaknesses• 
Maintenance of up-to-date policies and procedures 
manuals• History of reliable accounting estimates• 
Management’s compliance with laws and regulations 
related to the industry in which it operates• Approach 
to taking and managing business risks• Attitudes and 
actions toward financial reporting• Attitudes toward 
information processing, accounting functions, and 
personnel 

The Board is chiefly responsible for policies. If there 
is a governance committee, they are typically the 
ones who review the policy. In other cases, the 
School's consultants, trainers and financial 
managers, as well as the authorizer, ensure that 
policies are up to date with current statutory 
requirements and practices. The authorizer, board 
and school management are acutely aware of the 
volatility of school enrollment and the tremendous 
effect on change in fund balance at year end. For this 
reason the schools will typically be conservative on 
enrollment budgets or utilize a working budget 
throughout the year to predict revenues based on 
reduced enrollment. 

Organizational Structure   

Describe the impact of entity’s organizational 
structure on its overall control environment. Consider 
the following: 
• The framework within which the entity's activities for 
achieving its objectives are planned, executed, 
controlled, and reviewed 
• Coordination between organizational units (e.g., 
accounting and data processing) 

The Board is actively involved in programmatic and 
strategic decisions in coordination with school 
management and trusted partners. 

Assignment of Authority and Responsibility   



66 

Describe matters such as how authority and 
responsibility for operating activities are assigned and 
how reporting relationships and authorization 
hierarchies are established. Consider the following: 
• Methods and policies related to reporting 
relationships, authorization hierarchies, and 
appropriate business practices 
• Job descriptions that clearly set out duties and 
responsibilities, as well as the entity’s objectives, and 
how the two interrelate 
• Domination of accounting and decision making by a 
limited number of individuals 
• Retention and full staffing of key operating and 
finance positions  

Operating responsibilities are dictated to the School's 
leadership. At Board meetings the director, or key 
staff, provide updates about key initiatives or 
progress on the Board's strategic objectives. The 
Director will typically approve disbursements and 
those are processed, independently, of the Director 
and school staff. Disbursements, JE's and Cash 
Receipts are reviewed by the Board monthly or by the 
Director and Treasurer. 

Human Resource Policies and Practices   

Describe management’s commitment to hiring 
competent, honest, and reliable employees. Describe 
management’s process for ensuring that employees 
have the knowledge, skills, and expertise necessary to 
perform tasks documented in their job descriptions. 
Consider the following:• Policies and practices related 
to recruiting• Policies and procedures related to hiring, 
such as performing background and reference checks 
of applicants for financial, information technology, and 
key management positions investigated• 
Communication and documentation of personnel 
policies and employee benefit plans• Formal conflict of 
interest policy or code of conduct in effect, and how 
this is communicated to employees• Adequate 
orientation and training of employees to perform their 
assigned responsibilities, and periodic job 
performance evaluations• Competency of employees 
related to their responsibilities• Policies and 
procedures related to counseling, promotion, 
compensation, and remedial actions 

Employees are the key to a successful school. 
Creating high expectations for performance are the 
key to the success of the students and the school 
itself. If individuals are not performing a performance 
plan may be created or the teacher's contract is not 
reviewed. Background checks are performed and 
references checked/letters of recommendation 
reviewed. Conflict of interest policies are created for 
the Board and key staff.  In the case of ACC there is 
a Finance Committee that meets quarterly  review 
current budges or work on following year budgets.  
There are varous departmental budgets that are 
distributed monthly. 

Section 2: Risk Assessment Description 

Changes in Operating Environment   

Describe how management addresses risks 
related to changes in the operating environment. 
Consider the following: 
• Identification and monitoring of significant shifts in 
the entity’s industry (e.g., changes in taxpayer 
demographics, preferences, or spending patterns)? 
• Consultation with legal counsel regarding the 
implications of any new legislation 
 
If significant changes in the operating environment 
occurred during the period under audit, describe the 
change, the process followed to handle the change, 
and the resulting effect on the entity. 

The Board and management will receive reports from 
BKDA related to significant changes in funding. This 
will be reflected in the budget and reviewed at a 
committee or Board meeting. Legal counsel is 
contacted if matters are outside the Director's realm 
of expertise- typically for items like termination 
agreements, lawsuits, etc.     
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New Personnel   

Describe how management addresses risks 
associated with hiring new personnel. Consider the 
following: 
• Compensation and benefit programs to keep the 
entity competitive 
• Adequate supervision of new employees (particularly 
in key positions) to ensure proper understanding and 
performance in accordance with the entity’s policies 
and procedures  
 
If, during the year under audit, the entity hired new 
personnel in key positions that may affect the financial 
reporting process, describe the situation/position, the 
process followed to mitigate related risks, and the 
resulting effect on the entity. 

Hiring personnel is risky in a staff based industry. 
Letters of recommendation/references and 
background checks as well as detailed hiring 
committees and questions help ensure a top class 
staff.  In June 2013 at MSA, the MARSS person left.  
Because accurate reporting of MARSS is crucial to 
the schools revenue streams, we contracted with 
person who had previously done MARSS at two 
different charter schools. 

Rapid Growth   

Describe how management addresses risks 
related to rapid growth of the entity. Consider the 
following:• Procedures in place to handle rapidly 
increasing volumes of information• Risks related to 
retention of key personnel or changes in their 
responsibilitiesIf the entity experienced rapid growth 
during the period under audit, describe the area(s) of 
growth, the process followed to handle the growth, 
and the resulting effect on the entity 

The largest risk is accurate reporting of student data 
as this creates the majority of funding. Although 
increased enrollment does lead to additonal 
transactons, there is an economies of scale that are 
reached. There are large efficiencies in most of the 
operations in the school. In many ways, the 
environment is relatively flat across 
enrollment/operational changes. 

 
New Technology 

  

Describe how management addresses risks 
related to new technologies in the entity and industry. 
Consider the following: 
• Identification of technological resources and critical 
factors important to achieving the objectives related to 
these technological resources 
• Procedures in place to monitor and assess the 
effects of new technologies 
 
If new technologies were considered or placed in 
operation during the year under audit, describe the 
new technology, the process followed to evaluate 
and/or implement the new technology, and the 
resulting effect on the entity. 

The majority of technology is outsourced to service 
providers. There are laptops/desktops locally which 
are tracked as inventory and to whom they are 
distributed. 

New Business Models, Products, or Activities   
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Describe how management addresses risks 
related to introducing new business models, products, 
or activities. Consider the following: 
• Establishment and communication of clear entity-
wide objectives, and their consistency with its 
business plans and budgets 
• Establishment of objectives for key activities, and 
their consistency with and linkage to the entity-wide 
objectives and strategies 
• Identification of resources and critical factors 
important to achieving the objectives (e.g., financing, 
personnel, facilities, technology) 
• Consideration of customer demand, production 
capabilities, and profitability implications when 
proposing new product lines 
 
If new business models, products, or activities of 
significance to the entity were initiated, evaluated, or 
implemented during the period under audit, describe 
the new model/product/activity, the process followed 
to handle the initiation, evaluation, or implementation, 
and the resulting effect on the entity. 

No new business models. Discussion related to 
adding a grade or reducing a grade may be had 
based on the demand by families, but this does not 
significantly change operations. Some of the 
upcoming funding changes may change operations 
related to pre-school/kindergarten and special ed 
programs, but nothing outside the normal course of 
business.  

Restructuring   

Describe how management addresses risks 
related to restructuring. Consider the following:• 
Analysis of staff reassignments or reductions for their 
potential effect on operations (segregation of duties, 
lines of supervision) or on the morale of the remaining 
employees.If the entity went through a restructuring 
during the period under audit, describe the general 
terms of the restructuring, the process followed to 
handle the restructuring, and the resulting effect on 
the entity. 

No restructuring. 

New Accounting Pronouncements    

Describe how management addresses risks 
related to identifying and implementing new 
accounting pronouncements. Consider the following: 
• Management level or other employees who maintain 
knowledge of new accounting or reporting 
pronouncements when issued, and the potential effect 
on the entity’s financial reporting practices 
 
If a new accounting pronouncement could have a 
significant effect on the entity’s financial reporting 
process in the current audit period (or next audit 
period for new pronouncements issued but not yet 
effective), identify the new pronouncement, its 
(potential) effect on financial reporting, and how the 
entity is addressing the implementation of the new 

BKDA and the School's auditors attend training and 
share information with the school. In the current year, 
there are no significant new acctg pronouncements 
that will affect the school. 
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accounting pronouncement. 

Changes in Economic Conditions   

Describe how management addresses risks 
related to changes in economic conditions. Consider 
management's plans and actions to address 
challenging economic times.  

State and Federal funding changes are the 
largest risk. At what level will the legislatures fund 
schools is an unknown. This combined with 
enrollment- as well as the make up of enrollment 
Free Reduced/ELL/Special Ed- will also have a large 
effect on the School's economics. 

Section 3: Control Activities Description 

Authorization   

Describe controls related to authorization. 
Consider the following: 
• Authorizing opening and closing of cash accounts 

• Authorizing new debt 

• Authorizing new customers 

• Authorizing purchases of significant assets 

• Authorizing suppliers 

The Board designates cash accounts and BKDA 
works with the school to keep the check signers listed 
by the bank up to date as well as to make changes to 
the e-sign in Skyward.  . Typically the 
Chair/Treasurer/Director are signers on the accounts. 
Significant purchases and contracts are typically 
Board approved or approved through the budget 
process. Significant variances/deviations from budget 
may necessitate a board revision to the budget or 
separate authorization on a case by case basis. In 
general the operations of the school are delegates by 
the Board to leadership staff. 

Performance Reviews   

Describe the control activities related to operating 
performance reviews. Consider the following:• 
Existence of clearly written objectives and measures 
(e.g., budget, profit, other financial and operating 
goals) • Communication and monitoring of these 
financial and operating objectives• Review and 
analysis of actual performance results from stated 
objectives• Process to identify and report (to 
appropriate level of management) variances from 
planned performance objectives• Management follow 
up and action when variances from performance 
objectives occur 

The board reviews the director annually and may ask 
for input from key stakeholders and employees. Staff 
reviews occur in the classroom through observation 
of teaching.  BKDA does annual reviews of all its 
employees. 

Information Processing   
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Describe controls related to information 
processing. If applicable, describe how the entity has 
responded to risks arising from IT. The two broad 
groupings of information systems control activities are 
application controls, which apply to the processing of 
individual applications, and general IT controls, which 
are policies and procedures that relate to many 
applications and support the effective functioning of 
application controls by helping to ensure the continued 
proper operation of information systems. 

The school utilizes passwords on its devices. BKDA 
also utilizes passwords and backs up its information 
daily. Financial transactions are completed and 
forwarded to BKDA with a copy maintained at the 
School. 

Physical Controls   

Describe controls encompassing the following: 
• Physical security of assets, including adequate 
safeguards, such as secured facilities over access to 
assets and records 
• Authorization for access to computer programs and 
data files 
• Periodic counting and comparison with amounts 
shown on control records (for example comparing the 
results of cash, security, and inventory counts with 
accounting records) 
 
The extent to which physical controls intended to 
prevent theft of assets are relevant to the reliability of 
financial statement preparation and, therefore, the 
audit, depends on circumstances such as when 
assets are highly susceptible to misappropriation. 

The School is alarmed as is the BKDA office. User 
access rights are unique for the various programs. 
For example a teacher cannot access payroll and the 
finance manager cannot access the student 
information system. Management takes data security 
very seriously. 

Segregation of Duties   

Describe the entity's segregation of duties. 
Consider the following: 
• Assigning different people the responsibilities of 

authorizing transactions, recording transactions, and 
maintaining custody of assets.  
• Segregation of duties is intended to reduce the 

opportunities to allow any person to be in a position to 
both perpetrate and conceal errors or fraud in the 
normal course of the person's duties. 

Management is aware of segregation of duties and 
utilizes BKDA's expertise to crate options for Seg of 
Duties wherever possible. Nobody has control over a 
transaction from start to finish nor are they the only 
person to review a transaction. 

Section 4: Information and Communication 
System 

Description 

Information   

Describe how pertinent information is identified, 
captured, and used at all levels in the entity to support 
the achievement of financial reporting objectives. 
Consider the following:• Accuracy and completeness 
of information that is the basis for internal and external 
financial reporting• Use of other information in 
financial reporting (e.g., state of the economy, industry 
data)• Other information controls, such as exception 
reporting 

Financial information is forwarded to BKDA on a 
weekly basis, this reduced the delay in payment as 
well as recording into the financial system. Payroll is 
processed in-house. Revenue and expenses are 
accrued on a monthly basis with an estimate for MDE 
receivable and salary payable also made. 
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Communication   

Describe how all personnel receive a clear 
understanding from top management that internal 
control over financial reporting and individual 
employee control responsibilities are essential to the 
entity. Additionally, consider communications with 
external parties, including taxpayers, customers, 
regulators, and those charged with governance. 
Consider the following: 
• Communication of employees’ duties and control 
responsibilities 
• Channels for employees to report suspected 
improprieties 
• Communication and flow of information across the 
organization (between related departments) 
• Management follow-up on communications received 
from taxpayers, customers, vendors, regulators, etc. 

BKDA and the School's auditors attend training and 
share information with the school. In the current year, 
there are no significant new acctg pronouncements 
that will affect the school. 

Section 5: Monitoring Description 

Ongoing Internal Activities   

Describe the internal monitoring activities in place 
to ensure compliance with control policies and 
procedures. Consider the following: 
• Integration or reconciliation of operating information 
(used to manage operations) with data generated by 
the financial reporting system 
• Timely investigation of customer complaints about 
billings, and any internal control deficiencies corrected 
• Implementation of internal control recommendations 
made by external auditors 
• Use of new information or feedback from training 
seminars, planning sessions, and other meetings to 
enhance control systems 
• Periodic review of the internal control system to 
evaluate its current effectiveness, and documentation 
of the review 

The Board as well as the Finance Committee is 
responsible for governance related to financial 
management. Concerns include review of bank 
statements, detail review of budgets and financial 
statements and an advanced understanding of GAAP 
for many treasurers and committees. The finance 
committee/Board receive the audit report and are 
typically interviewed for knowledge of fraud or other 
concerns related to financial management. 

Internal Audit Function    

Describe the internal audit function. Consider the 
following:• Experience of the internal auditor, and their 
adherence to professional standards• Testing 
performed (control testing or substantive tests) and 
related documentation • Direct access to communicate 
with those charged with governance (e.g., the board of 
directors or appropriate committee)• Direct access to 
records within the scope of the testing being 
performed• Reporting of test findings and follow up on 
corrective action 

NA 

External Monitoring Activities    
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Describe any external monitoring activities of the 
entity. Consider the following: 
• Customer validation of billing information 
• Communications from vendors and monthly 
statements of accounts payable  
• Outside regulator communication of matters or 
findings 

Any non payments/late fees are investigated as these 
are signals information provided to BKDA are not 
complete. Customer or employee complaints are 
investigated by BKDA staff and the Director/Board 
are looped in if a logical explanation is not available. 

 


